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ABSTRACT 
While the Japanese education system has placed an emphasis on having students 
understanding the language used in texts to prepare them for passing written university entrance 
exams, Japanese learners struggle with using language orally. As a result, Japanese learners are 
hesitant to speak English in both formal and informal contexts due to a strong fear of making a 
mistake, creating disruption in the classroom, and losing face. This has thus led to teachers 
encountering a Japanese “silence,” which then creates challenges and frustrations in the language 
learning classroom. Using several theories and frameworks that include content-based language 
learning (CBLL), project-based language learning (PBLL), and Mohan’s Knowledge Framework 
(1986), as well as Beckett and Slater’s Project Framework (2005) and Slater and Beckett’s 
revised Project Framework (2019), this project offers a unit plan designed to teach students 
public speaking skills that aim not only to hone their existing skills, but also to develop language 
and their ability to use language orally.   
Keywords: public speaking, Dewey’s Experiential Learning Theory, Activity Theory, 
Social Constructivist Theory, content-based language learning (CBLL), project-based language 
learning (PBLL), Mohan’s Knowledge Framework (KF), Beckett and Slater’s Project 
Framework (PF), Slater and Beckett’s Revised Project Framework (PF) 
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CHAPTER 1.    INTRODUCTION  
Motivation for the Unit Plan 
 As a student who has presented many topics in front of an audience throughout my life, I 
have come to value and appreciate the ability to speak publicly. Public speaking has afforded me 
the chance to share knowledge about topics that were meaningful to me and that my peers did 
not know about. It has given me opportunities to express myself and find avenues of building 
self-confidence in myself. As I studied TESL and Applied Linguistics here at Iowa State 
University, I began to wonder how public speaking feels to someone who is a nonnative speaker 
of English. During my graduate studies, I was also afforded the opportunity to teach academic 
writing to international students. Having the opportunity to work with students from various 
cultures has offered me further insight into the challenges that international students face every 
day in navigating a language that is different from their own. Speaking in public is not an easy 
task for many people, and for people presenting in a language other than their native language, it 
can become a very daunting task. Based on my personal experience of speaking in public many 
times in my life, such as having to persuade and appeal to people’s emotions and effectively 
share knowledge with others while gaining personal confidence, I wondered how the skill of 
public speaking could be taught to nonnative speakers of English. It was at this point that I 
decided to pursue a project in which I would create materials designed for teaching public 
speaking to learners of English, Japanese learners in particular, with the goal of imparting them 
with the knowledge of how to create an effective public speech and thus allow them to use these 
skills to deliver speeches that are meaningful to them. 
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Statement of the Problem 
Although Japanese students learn English for six years (starting in the first year of junior 
high school), many of them cannot communicate well in basic English. This may be because the 
English education in Japanese schools has traditionally been geared towards helping students 
pass written university entrance exams (Nakata, 2014), and that Japanese students focus on 
language for texts, not language in use. Ergo, they need to learn in a context where language is 
used to do things. Another challenge manifested in Japanese students’ struggle to speak English 
is experienced by English language teachers in Japanese schools where they have often described 
the “Japanese silence” and a persistent reluctance to use English verbal skills in class. This 
“silence” is the result of a long-standing cultural aversion to risking classroom disruption, 
personal embarrassment felt by students upon making a mistake, and the resulting effort to save 
face. Unfortunately, the subsequent result of this cultural trait found in Japanese students has led 
to a continued deficit in Japanese English learners’ speaking and communication skills and has 
presented a challenge for both learners and their English teachers.  
 Another challenge faced by Japanese learners in English classes and which manifests 
itself in students’ reticence is their lack of confidence in oral communication, both formally and 
informally. Due to their cultural trait of saving face to avoid public shame, Japanese students aim 
for accuracy in both their grammar and pronunciation of English. The fear of making a mistake 
is so great that learners often place invisible constraints on themselves and never allow 
themselves the opportunity for speaking practice. In their study of Japanese English learners 
speaking in front of a video camera, Hirokawa, et al. (2004) commented that when Japanese 
university students who had studied English for more than six years were required to speak that 
foreign language, they reported feeling anxious, uneasy, and nervous (Hirokawa, Yagi, and 
Miyata, 2008). So, while Japanese students have studied English, the issue of a lack of 
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confidence further leads to students questioning their own English abilities, ideas, and self-
expression. 
The Goal of the Unit 
It is to address the aforementioned situation that these public speaking teaching materials 
were created. The goal was to create a unit that could teach public speaking (as content) in a way 
that helps simultaneously develop language and the ability to use that language orally. The unit 
plan also aims also to focus on offering opportunities for students to develop speaking skills and 
learn to use appropriate technology to research and present their ideas. Together, the lessons aim 
to inform, model, and guide Japanese EFL learners in creating and delivering an informative 
speech in which they define and describe a topic of their choice and then include a procedural 
element within that speech. This informative speech approach thus combines various language 
skills and knowledge structures found in informative speaking such as defining, describing, 
explaining, and demonstrating. Although this unit offers opportunities to develop skills, to 
successfully complete the unit, students in this public speaking class should already possess 
rudimentary skills in basic academic writing and research. There will be ample opportunities to 
hone language skills, but students should also have a good understanding of English grammar, 
not limited to (but including) verb forms and tenses, clauses, modals, vocabulary, and adverb 
usage. The teaching unit and its materials were designed with the overarching goal of teaching 
Japanese English learners how to deliver an informative speech while honing their existing 
abilities. It also teaches them how to choose topics of personal importance which allows them the 
ability to practice learner autonomy, research independently, help them outline and create other 
types of speeches in addition to informative ones, and finally, to deliver speeches orally to build 
their speaking and presentation skills and thus, their self-confidence and self-expression. The 
teaching materials and accompanying lesson plans are supported through a well-rounded 
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rationale that is not only based on important theories such as Dewey’s Experiential Learning 
Theory, Social Constructivist Theory, and Activity Theory, but also the literature and research in 
the field concerning content-based language learning (CBLL), project-based language learning 
(PBLL), Mohan’s (1986) Knowledge Framework (KF), Beckett and Slater’s (2005) Project 
Framework (PF), and its updated version (Slater & Beckett, 2019). Selected literature concerning 
the application of using videotaping as a tool in public speaking teaching is also reviewed to 
rationalize the use of these technologies in teaching.  Each of these areas is described in further 
detail in Chapter 2. 
Outline of this Creative Component 
 The multifaceted goal that includes the development of content and the honing of skills, 
language, and technology needs to be situated in and informed by theories and frameworks that 
best provide a rationale for the unit which is central to this creative component. Chapter 2 will 
introduce these theories and frameworks by describing them and offering selected relevant 
studies that show previous work in these areas. It will conclude with a rationale for the unit 
gleaned from these theories and frameworks.  
 Chapter 3 will begin with a description of the overall unit and its intended target context. 
It will then present the unit itself as a series of eight detailed lesson plans and the suggested 
handouts for each.  
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CHAPTER 2.    RELEVANT THEORIES AND FRAMEWORKS 
In this chapter, each theory or framework that is relevant to the proposed teaching unit 
will be introduced and described alongside a review of a select but small number of published 
studies appropriate to the topic reviewed. These studies and frameworks will be revisited at the 
end to show how each is reflected in the overall rationale—the goals, learning objectives, and 
flow of the current unit.  
Dewey’s Experiential Learning Theory 
 John Dewey’s theory of education has been referred to as “perhaps the most influential 
account of learner-engaged, experienced based education” (McAuliffe, 2011, p. 15, as cited in 
Kalkbrenner & Horton-Parker, 2016). According to this theory, Dewey (1933) believed that 
learning involved reflective thinking and critical evaluation of information. He advocated for 
students to engage in cooperative learning that also meant considering multiple approaches to 
problem solving. One key element in Dewey’s Experiential learning theory is that students must 
first be interested in the topic they want to study before they would be willing to dedicate 
personal motivation into learning.   
 Dewey (1933) also hypothesized in his theory that students must be actively involved in 
the learning process to have the most impactful learning experiences. According to Dewey, as 
students’ receptivity, interest, and effort are cultivated, learners progress through five conditions 
or phases of experiential learning: intermediate situations, intellectualizations, working 
hypotheses, reasoning, and action (Dewey, 1925; McAuliffe, 2011). In his first phase involving 
intermediate situations, Dewey proposed that students are first met with an unfamiliar task or 
challenge where they need to find a solution. In Dewey’s second phase, intellectualizations, 
students must think about their problem in different ways. As described in Kalkbrenner and 
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Horton-Parker (2016), Dewey’s working hypothesis stage involves generating potential 
strategies for addressing a problem or situation. For the last two phases, reasoning and action, 
Dewey’s theory argues that learners find possible outcomes of the actions or choices they could 
make, and then finally implement those actions or choices. Dewey’s Experiential Learning 
Theory may have been published over ninety years ago, but many of his ideas have persisted in 
their influence over newer theories and frameworks, as we will see.  
Social Constructivist Theory 
The theory of social constructivism can be traced back to its earliest roots found in the 
mid-1800s in Karl Marx and Friedrich Engel’s idea of dialectical materialism, which states that 
unlike animals, humans maintain their basic physical needs such as eating, drinking, and getting 
dressed through interaction with objects in the material world. Furthermore, humans learn about 
the world and their place of existence in it through interactions using language with each other. 
This idea that suggests that humans are non-separable from the world and must interact with it to 
grow and develop continues through the long history of researchers aiming to understand the 
cognitive processes of learners during instruction. As mentioned in Palinscar (1998), 
instructional research in the West was initially informed by behaviorist accounts of learning in 
classic writings such as those of Thorndike (1906). According to Palinscar, Thorndike postulated 
that learning took place through the differential strengthening of bonds between situations and 
actions. Despite researchers’ understanding of learning through traditional and direct 
instructional methods (teacher disseminating knowledge to the student), a lack of understanding 
remained regarding the cognitive processes of humans during learning. Palinscar (1998) referred 
to an example in Bruner (1990) where the author argued that the cognitive revolution was meant 
to do more than simply be an improvement on behaviorism; it was also meant to promote a 
psychology that focused on “meaning making.” This new perspective would eventually lead to 
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research into human interactions, such as those in the research of Daiute and Dalton (1993), who 
studied the interactions between children as they used various ways of to teach each other how to 
write stories. As found in their study of these seven to nine-year old children, Daiute and Dalton 
found that the children communicated with each other in ways similar to those of teachers 
interacting with their students, and that the children used their own personal experiences to 
inform their peers in the writing process.  
The study of the ability to make meaning using language during social interactions or 
processes would eventually lead to an increased interest in understanding how social interactions 
affected knowledge and learning. This would pave the way for social constructivism. Regarded 
as the father of social constructivism, Vygotsky postulated a theory that individuals gained or 
constructed knowledge through social interactions with others and that learning occurred within 
the individual. Vygotsky’s theory of social constructivism is comprised of various concepts he 
advocated, and this can be regarded as two sides to his overall theory of social constructivism.  
To explain this further, the first of social constructivism’s two “sides” is the learning that occurs 
within the individual. One of his theories that helps to inform social constructivism is his Zone of 
Proximal Development, or ZPD. ZPD has been described as a zone where learning occurs when 
a child is helped in learning a concept in the classroom (Vygotsky, 1962, as cited in Powell & 
Kalina, 2009). According to Vygotsky’s ZPD, the zone refers to the difference between what a 
child can do independently and what they need assistance with from their teacher to learn. After 
receiving assistance from the teacher, and after the child learns a skill and becomes comfortable 
with it, this “zone” increases. Therefore, the child can do more on their own. This continues 
further with Vygotsky’s concept of scaffolding during which teachers teach content to students 
in steps or levels. In scaffolding, a student learns a concept through learning specific skills that 
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are presented and taught by the teacher through purposeful guidance. Once the student learns the 
skill, they can proceed to the next step, or level until they eventually gain understanding of the 
overall concept. When learners understand concepts learned in the classroom, they then create an 
internal dialogue which is then used in social situations they encounter in the outside world.  
This process of students learning and understanding concepts through the ZPD and 
scaffolding, which then later allows them to create their internal dialogue to be used in social 
situations, finally introduces the second side of social constructivism theory. This is the point in 
which by using the concepts they have learned individually, learners then gain knowledge 
through interacting with others and their environment with various cultural considerations. To 
gain knowledge from others, individuals must negotiate with each other within a social context 
where they each offer their own experiences and cultural backgrounds. 
Activity Theory 
 Originating from the research and work of several Russian scholars and scientists such as 
Lev Vygotsky, A.N. Leontiev, P.K. Anokhin, and Nikolai Bernstein, all of who aimed to 
understand the mental capabilities of humans, Activity Theory was developed to describe how 
humans learn during the process and completion of an activity through interacting with others in 
a specific situation or environmental context. As a tool for understanding human behavior, 
learning, and interaction, Activity Theory provides an umbrella view of the human mind and its 
interaction with the surrounding environment.  
 According to this theory, because human activity cannot be separated from the context in 
which it occurs, analyzing human activity requires that the entire social system be analyzed. This 
involves recognizing that the various components that make up this activity system each 
contributes to the overall activity. The production of any activity involves a subject, the object of 
the activity, the tools that are used in the activity, and the actions and operations that affect an 
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outcome (Nardi, 1996, as cited in Jonassen & Rohter-Murphy, 1999). The subject of any activity 
is the individual or group of actors engaged in an activity. For example, in an instructional design 
context, the subject may be a single designer or a team consisting of designers, a manager, 
subject matter experts, and media producers (Jonassen & Rohrer-Murphy, 1999). The object of 
the activity is the goal or product that is being designed or pursued and is the reason for people’s 
motivation for engaging in an activity. McCafferty, Roebuck, and Wayland (2001) mentioned 
the example provided by Roebuck (1998, p. 18-19) in which the author used the game of 
Monopoly to illustrate motivation in an activity. “Roebuck suggests that playing the board game 
of Monopoly can be motivated by ‘the desire to engage in competitive behavior, to spend time 
with one’s friends and family and so on’, and this results in different goals: winning, losing, or 
just playing the game” (McCafferty, et al., 2001, p. 290).  
  Finally, the process of accomplishing the goal of the activity involves a reliance on 
tools. McCafferty, et al (2001) used the example found in Leontiev (1978), in which Leontiev 
described an animal hunt as an example of a complex activity. He mentioned various tasks 
associated with a hunt such as beating a bush to draw out the prey and skinning and butchering 
the animal. In this context, tools refer to objects such as sticks to draw out the quarry, or knives 
used in the butchering process. Another example of tools would be in the Monopoly game 
example, as Roebuck (1998) described, in which the tools would be the game tokens or the paper 
bills used during the game player transactions. 
While activity involves the three elements of subject, goal, and the tools used to 
accomplish the goal/activity, the activity system also includes a series of tasks or operations 
required to reach the goal by the individuals involved. In Leontiev’s (1978) animal hunt 
example, these operations would be such tasks as tracking the animal, luring it out of a bush or 
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cave, and finding ways of capturing it. According to activity theory, during these tasks, there are 
rules made by the individuals to govern how tasks are fulfilled and how labor is shared. In 
playing a board game for example, one player is responsible for reading the game instructions, 
while another individual is responsible for keeping score. Both individuals have different roles, 
but both roles contribute to the overall activity goal or product, which is the successful process of 
playing a game from its beginning to its end when a winner is declared.  
Taking into account all the elements of an activity system that are combined together, it is 
within this framework that human learning occurs. Activity theory states that people learn 
through the process of reaching a goal. Given that activity theory as a system involves multiple 
subjects engaging in a specific goal, knowledge is socially constructed. More specifically, this 
means that learning occurs through the cultural and historical interactions within the group.  
Content-Based Language Learning (CBLL) 
 The concept of learners learning language forms and meanings through the very subject 
content they are studying in class has been called content-based language learning (CBLL). 
CBLL is most effective when language learners are able to both develop their language skills and 
be able to communicate what they understand about this content using the target language in 
meaningful ways.  
Using a content-based approach in language learning has become increasingly popular 
since the mid-60s in immersion classes in Canada, (Rodgers, 2014). Examples of these classes in 
which a content-based approach was used in language instruction are described in Lambert and 
Tucker (1972), where they detailed their study of immersing native English-speaking children 
from Montreal and St. Lambert into monolingual French elementary classrooms in Quebec. 
Since these immersion classes, studies have attempted to validate this dual-pronged language and 
content teaching and learning approach. Rodgers (2014) made the case for a content-based 
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approach based on a study of intermediate and advanced students of Italian, where it was 
demonstrated that while students had acquired the concepts of basic language structures typically 
addressed at lower proficiency levels, it could not be assumed that the students were fully 
capable of using these structures. Implementing a content-based approach in an intermediate 
Italian course in which the students studied language features, grammar, and vocabulary related 
to Italian culture through five different thematic units, Rodgers’ study showed that by using a 
content-based approach, students were able to process the information at a deeper level as they 
engaged in class discussions, tests, and presentations.  
Amiri and Fatemi (2014) made the case for a content-based approach in their study of 
two groups of English language learners in two English courses at Gonabad University of 
Medical Sciences in Iran. While both the English courses were a three-credit general English 
course, one used the Grammar Translation Method (GTM) and the second group studied the 
same course material using a content-based instruction approach. After measuring students’ 
language proficiency and language study motivation levels through the Nelson Test of 
Achievement and the Language Learning Orientations Scale (LLOS) Questionnaire respectively, 
the performance of students was measured as they engaged in cooperative learning tasks and 
other learner-centered activities. The Final Achievement Test (FAT) was then administered after 
the completion of the course. The authors revealed that the content-based English learners scored 
higher on the FAT than the GTM group of learners. The study also revealed that the content-
based group experienced higher levels of satisfaction and intrinsic motivation regarding their 
learning than did the GTM group. Amiri and Fatemi concluded that this was due to students 
finding the course material to be more meaningful, thus resulting in a deeper personal 
engagement in learning. 
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Arnó-Macià and Mancho-Barés (2015) carried out a research study at a university in 
Catalonia to gain insight into the benefits and challenges of implementing content-and language 
integrated learning as opposed to the common ESP format in the degrees of Agronomy, 
Engineering, Business, and Law. Utilizing a qualitative approach in their study, which analyzed 
several sources of data including language policy plans of the university; the three degrees in 
Agronomy, Engineering, Business, and Law; course descriptions; a corpus of nine class sessions 
through student observations; focus group opinions; and questionnaire responses collected from 
students (n=745) and lecturers (n=69), their study yielded positive results from students who 
cited benefits such as specific vocabulary and discourse, the development of fluency, and losing 
their fear of public speaking.   
As conveyed regularly in the literature, using CBLL in language instruction is an 
approach with demonstrated merits. However, there are also challenges. These are apparent in 
teachers’ planning and execution of CBLL in their classrooms. For example, in their study of 
preservice and practicum teachers taking their ESL practicum course as part of their master’s 
degree program, Baescher, Farnsworth, and Ediger (2014) studied the teachers’ lesson plans to 
evaluate areas of difficulty faced by the teachers in the design of content and language 
objectives. The study found that the study participants struggled to clearly state language 
learning objectives, while they were clearer in stating content objectives. Such findings point to 
the need to have a well-articulated theory of language at the core of a pedagogical approach such 
as CBLL, a concept that we will return to later in this chapter.  
Project-Based Language Learning (PBLL) 
 Project-based language learning (also referred to as project-based learning or PBL, and as 
project-based instruction, or PBI), with its focus revolving around content learning, naturally 
falls within the broader CBLL approach. Described as a “comprehensive, enriching pedagogical 
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approach that can engage and empower students by developing academic skills such as planning, 
researching, analyzing, synthesizing, producing, and reflecting, all while developing language 
and content knowledge” (Slater & Beckett, 2019, p.1), PBLL allows students to learn language 
as they engage with each other in collaborating, communicating, and making decisions on what 
they decide to do for a class project and how to go about it. Using language that occurs naturally 
within any social practice (cf. Vygotsky, 1978), language learners not only accomplish their goal 
of creating a project together, but also develop and use language along the way.  
 PBLL is thus an approach that has students learn language, skills, and content in the 
process of completing an authentic project. Such an approach, as Stoller (2006) stated, 
encourages students under the direction of teachers to become active agents in their learning of 
topics that have importance to them. For example, Farouck (2016) embraced a PBLL-centered 
approach in teaching which led to students benefitting from using language in social contexts as 
they produced a project based on their personal curiosities and interests. Using a PBLL-based 
model, the article described how a PBLL-based approach was applied in a Japanese Business 
English classroom and analyzed for its effectiveness in improving students’ willingness to 
communicate, or WTC. The author described the study as having seven “phases”. The first 
phase, Phase 1, was the design of the PBLL curriculum where the teacher informed the students 
that they would engage in group activities that would require them to conduct research on their 
topics and work together inside and outside of the classroom. The teacher also explained to the 
students that they would then be responsible for sharing their findings with the class, and that 
their course performance would be evaluated by the work they did as a group, presenting in 
English, and their submission of reports. In Phase 2 of the study, the teacher provided the 
students with information regarding the description of the tasks of the project, available 
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resources, and how to select their project topic. Students were also instructed to assemble their 
groups, and they had a week to accomplish this. In Phase 3, students were required to choose the 
driving questions, questions that both focused students’ attention and engagement with the topic 
of their projects and gave a purpose to the students’ project. With one week to select their project 
topics, students needed to relate their topics to things such as leisure activities, products, and 
services that were found only in Hokkaido. Students were to use their projects to raise other 
people’s awareness in the world about these unique things offered in Hokkaido. Phase 4 involved 
providing the students with a Web 2.0 learning environment with various communication tools 
such as Skype as well as electronic devices including iPads and digital cameras. This was to help 
students take control of their own learning process, offer them access to information not 
provided by the instructor, and to help them develop skills in using technology. In Phase 5, 
students focused on skills and building knowledge that would allow them to answer the driving 
questions of their projects, present their findings, and communicate with each other. In addition 
to this, students learned language skills associated with the information and skills gained during 
their projects. For example, since students needed to report findings they had made during their 
project, their speech needed to include reported speech. In Phase 6, students needed to develop 
and revise their project presentations. Using the class rubric, the feedback from their colleagues, 
and the instructor’s support, students addressed any mistakes they had found in each other’s 
presentations. For the final phase, Phase 7, students presented their projects and their findings 
that answered their driving questions. The class chose which presentation teams were the best so 
that they could then present their projects in speech contests with other universities’ students and 
be evaluated by judges. The results indicated that through PBLL, students’ confidence in their 
English language abilities and WTC improved. Furthermore, the students reported acquiring 
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technological skills and more knowledge about their projects’ topics. The students also reported 
that through communication with their peers, families, and professors, their interpersonal skills 
also improved.  
Diaz Ramirez (2014) made the case for the implementation of PBLL by saying that “the 
role of teachers is not meaningful for transmitting knowledge but creating the conditions for the 
construction of knowledge” (p. 55). Using a study in which students in an ESP class in Columbia 
engaged in cooperative learning, Diaz Ramirez described how students’ learning was impacted 
through a project-based approach. Students in the class created a magazine covering 
environmental issues involving several steps of data collection that lasted the entire semester. 
The students collected data through field notes, semi-structured interviews, questionnaires, video 
recordings, and student artifacts.  The students had to take full personal responsibility for their 
own learning and the quality of their projects in both learning English language skills in 
authentic contexts. The result was that through cooperative-learning, students were able to 
explore their own autonomy, share tasks in building the project, develop a sense of ownership 
and self-esteem, and make better decisions during the process of the project. Furthermore, since 
students were encouraged to explore their own learner autonomy, students had to figure out their 
own ways of overcoming learning obstacles. Finally, students reported high levels of personal 
satisfaction and motivation during the project-building process. The success of the study as 
described in Diaz Ramirez demonstrates the benefits derived from allowing students to self-
direct their own learning through projects.  
PBLL has also helped language teachers meet national language standards, such as those 
of the American Council on the Teaching of Foreign Languages (ACTFL). While ACTFL has 
stated that their standards are not to be used as the base for a foreign language teacher’s course 
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curriculum, the standards provide a framework describing skills and competencies which foreign 
language students should develop as a result of their language studies. ACTFL’s five standards 
are known as the Five Cs, which include: Communication, Cultures, Connections, Comparisons, 
and Communities. The first standard, Communication, is the standard that says that students 
should be able to communicate orally and through written means in the target language in 
various contexts such as self-expression, conversations, sharing ideas, and providing opinions. 
Furthermore, students need to be able to understand how to deliver information about various 
topics to an audience using the target language and conversely be able to understand information 
shared with them by other speakers. The second “C” standard represents Cultures and how 
students must also understand the culture of the language being learned. This means that students 
must understand the practices and perspectives of the culture that is representative of this 
language. Many things that make up a culture influences and shapes the language spoken. 
According to this standard, students understand that language is more than just the words they 
learn, but it is also part of a much bigger picture of the collective people that use the language 
every day in their culture. After all, why learn the Russian language if you do not want to learn 
about the Russian culture? The third standard is Connections, and this says that students must be 
able to learn other disciplines using the foreign language they are learning as well as learn more 
about different viewpoints that they can only understand from the perspective of the foreign 
language and its respective culture. The fourth standard is Comparisons, referring to how 
students need to gain an understanding of language in general by comparing their native 
language(s) to the foreign language. During their studies of the foreign language and its 
culture(s), students should be able to make comparisons between their own culture and the 
foreign culture. Finally, for the last C standard, which is Communities, ACTFL says that students 
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must be able to participate in multicultural community contexts anywhere in the world, and that 
they must embrace being lifelong learners of language learning whether for professional or 
personal value.  
Taking all five Cs of ACTFL into account, Mikulec and Chamness-Miller (2011) 
described a nine-week French course in which students created a project about different topics of 
personal interest related to French life and culture. In this project, the students applied the French 
language skills they had learned and artifacts they had curated to showcase their interests and 
key takeaways from their research. In taking a project-based approach in which the French 
language students communicated in French, conducted research about France and its culture, 
learned about various American and French cultural differences through comparisons, and finally 
using their French outside of the classroom during this project, the students’ projects fulfilled all 
five standards of ACTFL.  
Technology has more recently made its way into PBLL. Beckett and Slater (2018 a and 
b) address this, citing several successful uses of technology in PBLL. For example, the authors 
highlight a study in Salpeter’s (2005) where students engaged in digital storytelling projects 
helping them improve their skills in research and organization. Beckett and Slater also 
summarized Sidman-Taveau (2005), which used technology with adult ESL students and their 
teachers. Sidman-Taveau found that in the course of completing their projects, students gained 
numerous computer-related skills. Beckett and Slater (2005) argued the critical role that the 
Internet and technology has played in PBLL by highlighting the New Tech schools that have 
been established. These schools emphasize technology integration and utilize PBLL as their 
educational medium of choice, offering students from lower economic families each a laptop and 
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using a learning management system to promote self-directed learning (see, for example, Mosier, 
Bradley-Levine, & Perkins, 2016).  
For all the positive things that PBLL or PBI can bring to students’ learning, it cannot be 
implemented without some consideration. In Beckett (2005), the impacts of project-based 
instruction were further investigated through a study of ESL students in Vancouver, Canada. The 
article case study revealed that students had either positive, mixed-feelings, or negative opinions 
of their experiences learning through a project-based approach. Furthermore, the students who 
held positive views enjoyed this medium of learning and being able to use English, whereas 
students with mixed opinions reported feeling that doing projects was too much work and 
presentations made them anxious. In contrast to these two opinions, some students reported 
feeling frustrated at a lack of structure in the projects, the perceived increase in work involved 
with these projects, and the fact that they were not learning language skills such as grammar as 
they expected to. Another interesting note is that this group of students did not see the relevance 
in the skills and tasks needed to accomplish the project.  
Campbell (2012) described both weaknesses and strengths found in adopting project-
based learning based on a study involving students working on two distinct projects in which 
they were encouraged to learn about the content of their projects on their own.  Weaknesses that 
were found including the difficulty in implementing PBL in large classes where there was 
limited direct instruction time and a lack of follow-through or explicit instructions. Furthermore, 
the use of laptop computers became a distraction for students. However, while the study 
indicated weaknesses associated with a project-based learning approach, there were also 
strengths observed, such as increased engagement and excitement for the project and more 
academic talk among students.  
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Beckett and Slater’s Project Framework (PF) 
 A major frustration highlighted in PBI or PBLL research is that many students fail to 
recognize that they are learning language through completing projects (see, for example, Beckett, 
1999; 2005, Slater, 2019).  To combat this, Beckett and Slater (2005) created a framework that 
they called The Project Framework (PF), which uses a classification visual and a project diary 
that students can use to help them understand how activities within certain social practices allows 
them to build language, learn content, and hone academic skills (Beckett & Slater, 2005). The PF 
was researched with three classes of Japanese learners of English (n=57) in a second-year 
university exchange program in Western Canada. Using teacher and student written reflections, 
interviews, and student portfolios of their research projects, Beckett and Slater found that the PF 
helped all 57 students organize their projects and 79 percent of these were able to clearly see 
how they were simultaneously learning language, content, and skills.  
 The 2005 project framework has been used by other researchers and educators as well. 
For example, McCarthy (2010) adopted it for her qualitative classroom-based action research to 
see if PBLL could be adopted into the Japanese EFL classroom to foster autonomous learning. 
She collected pre- and post-instructional data from questionnaires as well as semi-structured 
interviews with students and observations of the classes. Her results suggested that although 
there were motivational issues with the students, there were positive strides, and that teachers 
and administrators would benefit from implementing PBLL using such an approach.  
 Although this 2005 project framework has been cited many times as a way to raise 
students’ awareness of the language, skills, and content they are learning, research continued to 
suggest that students felt the approach left the language learning up to them (see Slater 2020). 
For this reason, Mohan’s Knowledge Framework was proposed as a way for teachers to bring 
language explicitly into PBLL. The next section describes Mohan’s work. 
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Mohan’s Knowledge Framework (KF) 
 Mohan’s KF (Mohan, 1986) is a heuristic of a social practice or activity, a chart of six 
pairs of related knowledge structures that can help teachers effectively connect both content and 
language teaching through activity. It is based on Systemic Functional Linguistics (e.g., 
Halliday, 1994), which considers language as a resource for meaning and the primary means of 
learning about and acting on/in the world (Halliday & Matthiessen, 1999). Mohan (1986) shows 
how teachers can use these six boxes to plan effective unit plans by creating or utilizing unit 
tasks that can bring explicit attention to the language they are teaching within the content under 
focus, so that students can learn how to talk about the content critically. Such subject-based 
literacy development is essential for students to succeed academically and professionally (Slater 
& Gleason, 2011).  
Table 1: 
Mohan’s Knowledge Framework 
 
CLASSIFICATION 
 
PRINCIPLES 
 
EVALUATION 
 
DESCRIPTION 
 
SEQUENCE 
 
CHOICE 
 
These six knowledge structures include the thinking skills that are associated with them, 
the language which is characteristic of each, and key visuals that can be used to help students 
understand the knowledge structures inherent in the content being constructed. Each box will be 
described in turn, although they can be used in any order. The first box is CLASSIFICATION, in 
which the parts and whole of a topic, be it the ingredients in a recipe for chocolate chip cookies, 
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or the structure of an Ancient Egyptian mummy, are described and classified into groups or parts 
typically in a hyponomic relationship. This box also includes the thinking skill of defining, 
which is a critical academic skill for students. In the second box, DESCRIPTION, the topic 
being taught can be described with attributes such as adjectives and similarities or differences. 
By examining topics through these two boxes, students can learn how to define, classify, and 
describe the critical elements of their chosen topics.  
The third and fourth boxes involve PRINCIPLES and SEQUENCE. In PRINCIPLES, 
students learn about, for example, causal connections, means/end relationships, and the rules and 
principles that may be inherent in the topic under investigation. In SEQUENCE, students can 
learn about the procedures or steps involved. One could say that the SEQUENCE can be 
considered the “How” of something, and the PRINCIPLES as the “Why” behind it.  
The last two boxes are EVALUATION and CHOICE. It is through these two boxes that 
students can exercise their own judgments about what they want to learn or have learned, and 
how they can decide what to do with their newfound knowledge and understanding. Students are 
encouraged through these two parts of the KF to own what they have learned and then use their 
own autonomy to apply the knowledge. The effectiveness of using the KF as a pedagogical 
foundation in language learning is that while students are learning about a subject, they are also 
learning applicable language skills as well as developing their ability to use those new language 
skills in personal and meaningful ways, goals that overlap with those of PBLL.   
The KF has been used in several studies where its pedagogical value has been argued.  
Tang (1992) for example, studied the effect of graphic representation of knowledge structures on 
ESL learners. Her quantitative study involved teaching content from a text and having one group 
of students use a KF-based key visual to remember what they had read, and a control group use 
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written notes to recall the information. Comparative performance results showed that the group 
using a key visual remembered more information about the text than the control group. Mohan 
and Slater (2005), focused on the knowledge structures of CLASSIFICATION and 
PRINCIPLES, exploring how young first and second grade ESL learners in a Canadian science 
class learned both the science of magnetism and how to talk about it accurately. In the study, the 
teacher built a small taxonomy of magnetism by reinforcing the correct use of scientific terms 
with the students and helped them learn how to use basic causal language to explain their 
evolving theory of magnetism. For example, the teacher emphasized the use of the term attract, 
rather than stick to describe concepts in the taxonomy. In the process of learning through the 
relevant knowledge structures, students created systems of knowledge about the science of 
magnetism and were able to use these knowledge systems through discourse. 
 Using Slater and Beckett’s Revised Project Framework (PF) 
 With results still suggesting that students could not see how their teachers were helping 
them develop language skills through PBLL, Beckett and Slater once again collaborated with the 
goal of improving their original 2005 project framework. To do this, they brought Mohan’s KF 
more explicitly into their PF. According to Slater and Beckett (2019) and Slater (2020), teaching 
language of the KF in projects can promote the successful combination of content, language, and 
skills that students can use across various project topics. Teachers can introduce the linguistic 
features of these knowledge structures in PBLL classrooms to help students learn more varied 
ways of talking or writing about whatever content they are working with; in other words, Slater 
and Beckett (2019) advocate for the explicit inclusion of Mohan’s KF, arguing that it offers a 
heuristic that instructors using a project-based approach can focus on to teach language that 
students can use across academic disciplines. In this new version, the authors also heeded their 
own recommendation from Beckett and Slater, (2018a; 2018b) and included a focus on 
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technology.  
 Slater and Beckett (2019) introduced their newly revised PF using the topic of applying 
for graduate school at an American university. Their model advocates having the teacher first 
establish which elements of Content, Language, Skills, and Technology are needed to teach the 
topic at hand as illustrated in Table 2.  
 
 From this overall brainstorming, Slater and Beckett (2017) bring in the KF to identify the 
types of questions that teachers can ask to gain a better understanding of how to break down the 
topic. For example, within CLASSIFICATION, some of the questions that could be asked are 
“What are the various types of graduate programs?” or “What does a statement of purpose 
entail?” For DESCRIPTION, a teacher might ask, “What does your ideal program look like?” 
For PRINCIPLES, a question to explore might be “What are your reasons for applying to a 
particular program?” By considering questions within each box, teachers already have insight 
into the types of language that students will need in order to respond. In other words, using the 
PF heuristics that Slater and Beckett advocate, the critical questions that inform and motivate 
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teaching materials can be easily categorized and simplified. Returning to the information in 
Table 2 above then lets the teacher create lessons and tasks that address the language and skills 
that students will need to apply successfully to a graduate program, and perhaps beyond given 
that they have been introduced to content, knowledge, skills, and technology through this Project 
Framework. Slater (2020) further shows how this blended framework might work in a PBLL-
based intensive English program.  
Using Videotaping as a Teaching Tool in the Classroom 
 Videotaping has long been used as a skills-development tool since the 1950s in areas 
such as the assessment of physiotherapy students’ clinical performances (Maloney, Paynter, 
Storr, & Morgan (2013), teaching (Ramos, Esslinger & Pyle, 2015), and the teaching of surgical 
operations (Nair et al., 2015). As pointed out in Murphy and Barry (2016), one advantage of 
videotaping students’ oral presentations is that they can review their performance in conjunction 
with the feedback of the instructor. As a teaching tool, the videotaping of oral presentations is 
powerful with various benefits for students to reap. For example, putting students in a teaching 
position and requiring them to present provides an opportunity to promote deep learning, 
sharing, enhance independent learning and increase expertise in knowledge and presentation 
skills (Curtis 1999), and videotaping allows the students to see their performances as their 
audiences do.  Informative presentations are powerful learning tools, as they require students to 
develop topic knowledge and the presentation skills to communicate this information (Joughin 
2007). Video provides an effective medium for feedback to facilitate knowledge of performance 
and improve students’ understanding of their learning (Hattie and Timperly (2007); Issenberg et 
al. 2005, as cited in Murphy and Barry 2016). In addition, when students have their presentations 
recorded, they can also evaluate their presentations against the assignment rubric and witness 
what they did well and what they need to improve. Video is also useful for reviewing the verbal 
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and non-verbal aspects of presentations (Quigley & Nyquist, 1992). One of the earliest studies of 
the use of videotaping in the public speaking classroom was conducted by Woolley (1968) who 
observed that the students who watched their performances tended to be “more attentive to 
appearance of themselves, to their facial expressions, movements, gestures, than they were to the 
sound of their voices” (p.138). Quigley and Nyquist (1992) described videotaping in public 
speaking classes as a key to many learning opportunities: to embrace the role of a spectator, to 
recognize certain skills, to obtain feedback simultaneously with the speech, and to compare 
different performances. In sum, based on existing field literature, the use of videotaping as a tool 
in public speaking classrooms has positive implications for students.  
How these Theories and Frameworks Inform the Unit 
Beyond reviewing the theories and proposed frameworks as described in the above 
section, it is crucial to understand how these apply to the teaching unit which is described in 
Chapter 3. First, John Dewey’s Experiential Learning Theory (Dewey, 1933), supports the unit 
in that students completing this unit will need to engage in reflective thinking as they craft their 
informative speeches, and they will need to be able to evaluate their projects during the entire 
project. The unit involves students creating an informative speech through a process of choosing 
an appropriate topic, researching, analyzing, and delivering information about their topic to their 
peers in ways that are effective, such as using an effective visual aid.  
According to Dewey, students will need to solve problems, meaning that they will need 
to decide, based on what they have learned in the unit, what the best way is for them to engage 
their audience and present their topic’s information. Dewey’s theory also discusses how learners 
must not only be interested in a topic before exercising motivation into learning but must also be 
actively involved throughout the process. Again, this teaching unit reflects this theory, because 
from the very start of the unit, students are not only able to use their own agency to select a 
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speech topic of their choice, but every step of the unit reflects a component of the speech project 
in which students must be actively involved. Students will be conducting their own research, 
creating their own visual aids, and deciding how to deliver their speeches to their peers and in 
front of a video camera.  
Dewey mentions the five phases of his theory of experiential learning: intermediate 
situations, intellectualizations, working hypothesis, reasoning, and action. For the first phase, 
students are met with the unfamiliar situation of having to present a topic informatively. Upon 
starting this unit, students may be unfamiliar with this genre of public speaking, so it will be a 
concept for them to learn. The second phase, or intellectualizations, involves students having to 
think about their topic in different ways. Students will have ample opportunities to choose the 
course of action they will take to prepare an informative speech, which involves individual 
considerations during the process. That is to say that one student’s approach to research, for 
example, may be different than another student’s approach. The goal of preparing the speech is 
the same for the entire class, but students will find their own ways of meeting this goal. In 
Dewey’s working hypothesis phase, students need to generate strategies for addressing a 
situation. Similar to the intellectualizations phase (Phase 2), completing the unit successfully 
involves students having to decide for themselves how they will conduct research or design their 
visual aid. The teacher will present options for accomplishing those tasks, but it is the students 
who will ultimately decide how they will do the work.  
Finally, in Dewey’s last two phases, reasoning and action, students must find possible 
outcomes of actions or choices they make and then implement these actions or choices. In the 
unit, students will be able to understand ways of preparing speeches and how these approaches 
lead to an effective speech. One example is when students learn what behaviors represent 
27 
 
ineffective speech presentation (swaying, playing with hair, mumbling) compared to behaviors 
that demonstrate effective public speaking (speaking confidently, using appropriate body 
language). Understanding these ideas, students know how they will be received if they perform 
undesired behaviors that lead to ineffective public speaking presentations. To avoid the foreseen 
outcomes of delivering an ineffective speech, students will know that such behaviors as swaying 
or mumbling need to be avoided. In sum, Dewey’s theory has relevant applications to this 
teaching unit. 
 The teaching unit that will be described in the next chapter also relates to Social 
Constructivist Theory. Given the nature of the unit as a project-based unit that attempts to both 
instruct students on how to deliver speeches, and to provide opportunities for them to hone the 
knowledge structures found in Mohan’s KF, the connection between this unit and social 
constructivism is that students will learn language and skills individually that are later applied in 
social contexts. The unit provides guidance for learning based on the two elements of 
Vygotsky’s theory where students learn concepts and then apply these learned concepts in social 
situations where they gain knowledge through interacting with others, students in the unit learn 
in the same ways. The unit involves students learning language skills that students can use to 
discuss their individual speech topics that can be later applied in similar ways in other academic 
disciplines. For example, if a student learns language to classify different breeds of dogs, the 
language used in this classification can be used to describe different parts of a whale during a 
group project in their biology class.  
 Furthermore, social constructivism relates to Vygotsky’s Zone of Proximal Development 
(ZPD), which refers to the gap between what a child can do on their own and what they need 
help in learning from the teacher. In ZPD, students also learn through scaffolding. In the context 
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of this unit, the teacher guides or scaffolds students in their learning of language and how to 
prepare an informative speech; through this teaching unit, students thus gain the skills necessary 
for preparing a speech, which they can then apply to public speaking situations they face in the 
future. Additionally, the teaching unit lessons and materials provide a step-by-step approach for 
students to follow in preparing informative speeches. Ergo, they learn through scaffolding. It is 
through these elements and the goals of the teaching unit that social constructivism is 
demonstrated. 
 As described earlier in this chapter, activity theory can be regarded as more of a 
framework than a theory. The components of activity theory apply to the teaching unit in several 
ways. First and foremost, activity theory looks at how humans learn from one another in a social 
system context. This theory relates to students engaged in a project together where, according to 
the theory, they will learn during the process and completion of this project by interacting with 
one another. As explained by the theory, any group activity involves the first component, the 
subject, which in this context, is the students engaged in the public speaking project. The object 
of the activity, or the goal, can be considered students preparing and delivering a speech before 
their peers. Furthermore, activity theory says that to accomplish the goal, the players involved 
require tools or instruments, such as the tools used in the animal hunt in Leontiev (1978). For the 
teaching unit, students will rely on tools such as computers, textbooks, and graphic visuals. As 
seen in the description earlier, activity theory also states that any activity requires a series of 
tasks or operations to reach the goal. In the case of this teaching unit, students will go through a 
series of tasks such as choosing their topics, conducting research, and developing a visual aid. If 
the goal of the students in the unit is to prepare and deliver a speech, then students will need to 
go through a series of tasks in order to accomplish this successfully.  
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 Activity theory continues with the postulation that learning occurs when people are 
engaged in an activity together. This is again applicable in the teaching unit where students will 
work cooperatively together during activities and during the process of preparing and delivering 
a speech to their peers. Activity theory says that during any activity where humans work 
together, humans create rules or norms that create an understanding of who performs which 
specific task and how the work is to be completed appropriately. In this unit, students will decide 
in their groups which individual will be responsible for which task, and how other tasks should 
be delegated to the remaining members. The teaching unit is designed to foster students’ ability 
to work together toward the shared goal of developing and performing a public speech. This 
opportunity for students to engage in an informative speech project models activity theory and its 
different components. 
 Along with the theoretical applications and perspectives mentioned above, various 
foundations of learning both inform and comprise the unit.  In this project, CBLL is the first 
learning foundation on which the proposed unit plan and its materials for teaching are based. The 
entire goal is to have students, particularly Japanese English learners, understand public speaking 
and how to successfully accomplish the unit tasks and final task. Doing so depends on their 
growing understanding of the unit content and how to construct appropriate meanings in English. 
In the case of Japanese learners of English, while these students have been “taught to the test” 
and can demonstrate understanding of grammar and writing as Japanese university entrance 
exams expect, the question that needs to be addressed in the teaching unit is whether they can use 
language appropriately within an informative public speaking register. Can they use English to 
engage successfully in peer feedback on each other’s speeches? Can they classify and describe 
the topics for their informative speeches? Can they effectively explain a procedure or process for 
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their topic? Therefore, the indisputable fact facing Japanese learners of English who are lacking 
public speaking skills and self-confidence in this regard is that they need to be able to understand 
and apply the language found within the content of the course.  
 Falling within the concept of CBLL, project-based language learning (PBLL) is the next 
learning foundation of the teaching unit. As Slater and Beckett (2019, p.1) point out, PBLL is a 
“comprehensive, enriching pedagogical approach that can engage and empower students by 
developing academic skills such as planning, researching, analyzing, synthesizing, producing, 
and reflecting, all while developing language and content knowledge.” As seen in the study 
described in Mikulec and Chamness Miller (2011), for example, implementing a PBLL approach 
to teaching provides a multi-perspective learning opportunity for students learning language and 
content in constructive and meaningful ways that extend beyond the classroom. In Mikulec and 
Chamness Miller, the authors described a successful application of PBLL and how the approach 
met all five of the standards developed by ACTFL. This fulfillment of the standards provides an 
excellent example of how PBLL in a public speaking instruction context would work. For 
example, ACTFL standards of Communication and Connections connect to the goals of this 
teaching unit; students need to be able to communicate ideas and topics in the target language to 
an audience of listeners and also be able to reinforce and further cross-discipline knowledge 
through the target language. In the public speaking context for this teaching unit, students’ public 
speaking projects afford students the ability to hone their language skills through the various 
tasks required to complete the project. As mentioned by Mikulec and Chamness Miller (2015), 
by embracing this approach, students exercise their own learner autonomy through the project 
process. This makes the project more personal for students and allows them to take ownership in 
what they create and learn. Using a PBLL instructional approach reshapes students’ learning 
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beyond the textbook and allows language learners to gain a well-rounded understanding of the 
content and teaches them various skills that can be applied in other disciplines outside of the 
language classroom.  
 Considering further how an approach to teaching that involves having students use 
language in various meaningful ways leads to Mohan’s Knowledge Framework (Mohan, 1986), 
which is a key aspect of this teaching unit. As described earlier, Mohan’s KF is an approach that 
allows students to connect language and content through six boxes, or knowledge structures. As 
seen in PBLL, this is especially important because students in the process of completing a project 
will be learning various skills that are necessary for completing certain tasks within the project, 
but that also reflect targeted language skills in English. For example, in the KF, one of the boxes 
is CLASSIFICATION in which students learn which parts make up a whole. For the public 
speaking teaching unit, this can include addressing the question, what are ways of managing 
public speaking anxiety? For anyone who has ever spoken publicly, there are several options 
including ways of breathing, maintaining eye contact, moving parts of the body like the arms or 
the head. In teaching students to classify, this can be taught as, what are ways we can use our 
breathing to manage anxiety? How can we use our hands to manage anxiety? Students’ attention 
is brought to the language required to construct the six knowledge structures, thus addressing 
their need for explicit language instruction. 
 The KF fits perfectly within the teaching unit, because the six knowledge structures of 
the KF represent language skills that students need during the course of completing projects in 
and outside of the language learning classroom. The aim of the teaching unit goes a step further 
in teaching students how to speak informatively on a topic, but how to use English skills inherent 
with specific skills that they will apply in other academic assignments and projects. If students 
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can learn the language needed to classify different ways of managing anxiety for instance, they 
can apply it during other classifying activities in other classes. In sum, for the purposes of 
teaching informative public speaking to Japanese English learners, the unit  not only teaches the 
content of public speaking from a CBLL-centered approach, but also offers the students 
opportunities to learn and practice the necessary language skills needed for certain tasks to 
understand the overall concept of creating and delivering an effective informative speech 
publicly.  
 Another framework that informs this teaching unit is Slater and Beckett’s Project 
Framework (Slater & Beckett, 2019). Reconceptualized from their original Project Framework in 
2005, Slater and Beckett’s 2019 PF blends Mohan’s KF with a PBLL-based learning approach. 
Using this merger of two frameworks, students explicitly learn language skills through the 
knowledge structures of the KF, but also learn important skills that are necessary to complete a 
project including choosing topics, conducting research, drafting, creating visual aids, and using 
technology. For instructors, Slater and Beckett’s PF provides a guide for developing materials 
and teaching content that teaches students skills in the target language and skills used in 
completing projects that they will use outside of the classroom in other academic contexts. For 
this teaching unit, Slater and Beckett’s PF affords students the opportunity to learn English 
language skills in constructive and meaningful ways. Through the implementation of both the KF 
and the PF, students will be able to 1)  learn English skills related to the six structures of the KF, 
2) learn the content involved in informative public speaking, and 3) learn skills such as 
conducting research, outlining a speech draft, and creating a visual aid using technology during 
the process of putting together a project. More importantly, these goals will transfer beyond this 
particular project to any new project-based content learning that students engage in. 
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CHAPTER 3.    UNIT OVERVIEW 
Overview of the Class 
This unit is the first of four units designed for a 16-week public speaking class for first-
year (ages 12 -13 years) students at a Japanese high school. The ideal class size is twelve, 
although it can be adapted for both higher and lower numbers. According to the Eiken system, 
these students would rank at the Grade 2 level of proficiency, and these are students who are 
aiming to improve speaking skills and develop their self-confidence in using spoken English. 
While this unit is part of an introductory public speaking course, the students should already 
have rudimentary written, reading, and oral skills in English. The Eiken grading system is from 
the Eiken Foundation of Japan, which was founded in 1963 and is based in Tokyo. The Eiken 
system of grading English proficiency was chosen for this unit, because it has long been 
supported by Japan’s Ministry of Education, Culture, Sports, and Science and Technology, as 
well as local education boards, private schools, and other testing companies as a leading 
producer and administrator of English proficiency tests. 
The informative speech unit is designed for a five-week implementation with students 
meeting three days a week. During the first two lessons each week, students focus on content in 
the lesson for the day; the third day of each week is considered a presentation day. Each lesson is 
designed for a class period that lasts 80 minutes.  
Description of the Class Materials 
 Materials for the class include those that students find on the Internet; thus the project 
requires computers with network connectivity as well as access to a learning management system 
such as Canvas, Moodle, or Blackboard. Additionally, students will use the Speech Craft (Gunn, 
2018) textbook on public speaking. Other relevant readings of the teacher’s choosing can be 
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assigned. During the second lesson in which students learn about ways of managing public 
speaking anxiety, students will watch a video of the instructor giving an effective speech and 
later in the same video, giving an ineffective one. The instructor can either do the acting 
themselves or find a willing “actor” in the school theater department. The first speech depicts the 
actor speaking about a topic (it can be any random topic) but they must display effective speech 
behavior such as using clear-toned voice, calm hand movements, good posture, and the 
avoidance of putting hands in their pockets, looking constantly at notecards, and mumbling. In 
contrast, the segment that features a weak speech involves having the instructor or actor 
deliberately playing with their hair, avoiding audience eye contact, swaying, and displaying tense 
shoulders and poor posture.  
 In addition, the class materials also include the use of PowerPoint slides that the students 
can incorporate into their class activities and speaking projects. Students should already have 
some basic knowledge of and skills in using PowerPoint materials before beginning this course. 
Since the unit plan focuses on the content that students should include on their PowerPoint slides 
and gives the students the opportunity to hone their skills in using PowerPoint, the details 
regarding the affordances of this technology, such as changing visuals and graphics, can be 
conducted by the teacher. As students create their PowerPoint visual aids, the teacher can carry 
out a needs assessment to determine how much instruction in the use of various PowerPoint 
features will be needed for students to create PowerPoint slides that meet the needs of their 
presentations. The unit plan and its length can be adjusted for time spent teaching detailed 
features of PowerPoint. 
Description of the Unit Lesson Plans 
The unit plan contains eight detailed lesson plans that address the two classes per week in 
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which the teacher focuses on language and content instruction. During Weeks 1 through 4, 
students will learn how to prepare and deliver an informative speech which defines and describes 
a topic of their choice and includes a relevant sequential or procedural element. The teaching 
materials and unit plan are designed to scaffold learning the content and language knowledge 
structures found in Mohan’s KF (Mohan, 1986) and the skills found in Slater and Beckett’s 
(2019) PF. Students learn about informative public speaking through a scaffolding process of 
eight lessons and four speeches throughout the unit. After each of the first four weeks, the 
students will deliver short speeches that not only give them practice in presenting their project 
topic content, but also lay the foundation for their final speeches that combine everything they 
learn in the unit. The students present their final speech projects during Week 5. All of the 
speeches, the three-minute practice speeches (during Weeks 1 and 3), the Major Speech 
Assignments (during Weeks 2 and 4), and the Final Project Speech (Week 5) will be videotaped, 
and these recordings will be posted online on the class management site in a discussion thread. 
After each presentation class period, part of the students’ weekend homework will be to watch 
their peers’ presentations and provide feedback on the presentations in the appropriate area of the 
discussion thread. All relevant materials for the unit are included in this document except for the 
textbook, videos, and those materials that individual instructors choose to include. 
An Illustration of Practice: The Organization of the Unit 
The outline below is based on Mohan’s Knowledge Framework and Beckett and Slater’s 
Project Framework. It succinctly describes the content of each lesson plan in order. The plans 
themselves appear in the next section. This unit can be altered or expanded as deemed necessary 
by instructors who choose to implement this unit into their public speaking classes.  
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1. Choosing a topic/Understanding the audience/ Identifying types of informative 
speeches/Managing anxiety 
2. Classifying parts of a speech/ Understanding what content is in each part 
3. Evaluating effective vs. ineffective speeches/ Understanding effective attention 
getters/introductions/thesis statements 
4. Conducting research principles/ Review of parts of a speech/Understanding effective 
transitions and conclusions 
5. Explaining the process/sequence of a topic 
6. Creating visual aids and describing qualities of visual aids 
7. Understanding the principles of using visual aids in presentations 
8. Reviewing types of informative speeches/parts of speeches/anxiety management tips 
Unit Considerations 
 Each detailed plan states the knowledge structure that is applied, including the target 
language skills that relate to the KF. The lesson plans also indicate the skills that students will 
hone based on the PF. Learning outcomes and potential tasks that the lesson plans address are 
also indicated, along with required materials used in the lessons.  
Future Considerations for the Unit 
 While the lesson plans in this unit detail their respective tasks and applications of 
technology tools for use in classrooms, the plans also allow the instructor to make changes based 
on their background knowledge and preferences. In other words, instructors implementing this 
unit can choose to apply other technologies and use other materials and handouts as they deem 
effective and appropriate.  
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CHAPTER 4.    THE UNIT PLAN 
The Plans at a Glance 
1. Choosing a topic for the speech project. Students will be able to (1) Know what is 
involved with selecting an interesting speech topic, (2) Know how to tailor their speech 
to the audience, (3) Identify what types of informative speeches there are, and (4) Learn 
various ways to manage public speaking anxiety and ways to deliver an effective speech. 
a. KS: Choice (Decision tree) 
b. Technology: Internet search 
c. Language: Moving beyond common choice vocabulary such as: choose to other 
words like select, and opt 
d. Skills: Conducting online search, evaluating topic choices, analyzing audience 
types, kinesthetic skills for managing anxiety, brainstorming ideas for effective 
speech delivery 
e. Suggested tasks: 
i. Have students brainstorm ideas for different types of informative 
speeches; they can write their ideas on the blackboard. 
ii. Have students conduct an Internet search for types of informative topics 
and then discuss in groups if their topics would be interesting as topics for 
their class projects. Students can volunteer their topics in front of the class 
to elicit initial feedback. 
iii. Have students brainstorm ways to choose interesting and appropriate 
topics; have them also consider different types of audiences and why 
audience type matters. 
iv. Move from using choice language like, “Why did you choose this topic?” 
to expressions like, “Why did you select this topic?” or “Why did you opt 
to discuss this topic?” Have them create a decision tree to show their 
decision process for their speech topic. 
v. Have students then brainstorm ideas for managing speech anxiety. Elicit 
ideas from the class in a class discussion about their suggestions. 
 
2. Classifying parts of a speech. Students will be able to (1) Identify different parts of a 
speech -Introduction, Body, Conclusion, (2) Understand what makes up each part of the 
speech, and (3) Identify parts of an informative speech through sample speech texts. 
a.  KS: Classification (tree) 
b. Technology: Google docs  
c. Language: general reference, taxonomic vocabulary related to lesson (e.g., 
component, section, part, element) 
d. Skills: Identifying various parts of a whole, analyzing different characteristics of 
speech parts, collaborating on assembling a Google doc, outlining 
e. Suggested tasks: 
i. Have students analyze a sample text to find certain text features such as 
Introduction, Thesis statement, and Body Paragraphs. 
ii. Elicit understanding from the students in analysis activity and have 
students discuss what they believe are parts found in an Introduction. 
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iii. Move linguistically from “parts of a speech outline” to “components found 
in a speech” or “elements found in a speech body.” 
iv. Have students collaborate on a single class Google doc to create a 
“jigsaw” of a speech outline. 
 
3. Evaluating effective vs. ineffective public speeches. Students will be able to (1) Identify 
specific behaviors found in effective speeches and in ineffective speeches, (2) Judge 
sample videos of informative speeches based on speech delivery principles, (3) Identify 
features of effective and ineffective speech introductions, attention getters, thesis 
statements, and conclusions, and (4) Evaluate effective vs. ineffective speech texts. 
a. KS: Evaluation (rubric) 
b. Technology: Trello, Google Docs 
c. Language: Modal verbs, vocabulary related to lesson (e.g., convincing, weak, 
ineffective) 
d. Skills: Brainstorming, collaborating, analyzing, justifying opinions 
e. Suggested tasks: 
i. Have students brainstorm different ways that a speech can be either 
effective or ineffective; students can share ideas with the rest of the class. 
ii. Have students watch a video made by the teacher where they can see 
examples of a good speech and an ineffective one. Have them discuss 
what went well and what did not go well.  
iii. Introduce ways of evaluating something. Move beyond, for example, 
“What did you think about the speech?” and “I think it’s not good.” to 
“How would you judge or rate this speech?” “I felt the speech was 
ineffective.” 
iv. Have students break into groups to create a rubric for evaluating speech 
delivery behaviors using Trello. Distribute Trello handout to the students. 
v. Have the students share their Trello ideas with the class. Instructor creates 
a master list of evaluation ideas. 
 
4. Understanding principles of conducting effective research. Students will be able to (1) 
Identify sources of information for their speech projects, (2) Understand differences 
between common knowledge and information that needs to be cited, (3) Understand 
consequences of plagiarism, (4) Understand the results of using one research strategy 
over another. 
a. KS : Principles (Cause and Effect chain) 
b. Technology : Internet, Google docs 
c. Language: Cause and effect language, vocabulary related to lesson (e.g. 
plagiarism, produces, results in, if/then) 
d. Skills: conducting research, evaluating sources, judging 
e. Suggested tasks: 
i. Have the students brainstorm ideas on ways to conduct research; elicit 
discussion from the students as a class. 
ii. Have students break into groups to investigate ways of finding information 
and have them discuss the results of using certain methods. 
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iii. Have the students share their ideas with the class; elicit discussion from 
the students on the results of using certain search methods. 
iv. Discuss the concept of plagiarism with the students and the differences 
between common knowledge and information that needs to be cited. 
v. Have the students create a cause and effect chain concerning the sources 
they found including considerations in using the source (e.g., “If you do 
not use filters in your JSTOR search, then you will not find sources within 
the year range you need.”) 
vi. Move from using language such as “What will happen if you do not use 
specific terms in your search?” to “What would be the result if you did not 
use specific terms?” 
vii. Have the students create a class Google doc database of the search tips 
they learned about and have them upload it to the course LMS. 
 
5. Understanding how to describe a sequence or process of something. Students will be able 
to (1) Understand the language of sequencing, (2) Identify procedural speeches, (3) 
Identify and use transitional and sequential language, and (4) Create a flow chart to 
describe their topic. 
a. KS: Sequence (flow chart) 
b. Technology: Internet 
c. Language: sequential vocabulary, transitions 
d. Skills: analyzing, scanning for information, designing a flow chart 
e. Suggested tasks: 
i. Have students brainstorm other ways to describe sequence; suggest words 
such as, process, or procedure. 
ii. Have students analyze a sample speech text of a procedure in small groups 
and have them identify vocabulary used to show sequence. 
iii. Move from sequential language such as, “next” to “proceeding” or 
“following.” 
iv. Elicit ideas from the students and create a list of vocabulary on the 
blackboard. 
v. Have students conduct an online search for an example of a procedure for 
something and have them discuss it in their small groups. 
vi. Have students create a flowchart using large paper and markers to show 
the sequence of their topic; they can share this with the class. 
 
6. Describing effective visual aids and what should be included in them. Students will be 
able to (1) Describe what makes for an effective visual aid vs. and ineffective visual aid, 
(2) Describe what kinds of things are included in a PowerPoint or Prezi, (3) Use 
PowerPoint or Prezi to create a group visual aid to display for the class., and (4) Use their 
visual aid to describe their topic. 
a. KS: Description (pictures and diagrams) 
b. Technology: Internet, PowerPoint, Prezi 
c. Language: descriptive vocabulary, compare and contrast 
d. Skills: analyzing, designing, collaborating, describing 
e. Suggested tasks: 
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i. Have students brainstorm and offer ideas and suggestions for what kinds 
of things should be in a visual aid. 
ii. Have students break into groups and decide if they are going to use either 
PowerPoint or Prezi for their group. 
iii. Have students collaborate on a short presentation and visual aid on a topic 
of their choice; students must decide on pictures or diagrams to represent 
their topic (e.g., a group decides to create a visual aid about cat breeds and 
finds pictures of different cats to show the class. The group then uses these 
pictures to show different coat colors, head shapes, etc.) 
iv. Move from using language like “large” to “expanded” or “This cat’s fur is 
rougher than that of the other cat,” to “This cat’s fur is coarser than that of 
the other cat.” Language should show compare and contrast. 
v. Have the students present their visual aids in front of the group and 
discuss the qualities of their topic using descriptive language. 
 
7. Understanding principles of using visual aids in presentations. Students will be able to (1) 
Understand ways of using visual aids effectively during presentations, (2) Know how to 
display informative and sequential information regarding their speech topic in a visual 
aid, and (3) Understand the rules of using visual aids during presentations. 
a. KS: Principles (flow charts, cycles) 
b. Technology: Internet, PowerPoint, Prezi 
c. Language: cause and effect, adverbials, passive vs. active  
d. Skills: Analyzing, creating a graph or flow chart, speaking before the class 
e. Suggested tasks: 
i. Have the students break into groups and brainstorm ways that visuals 
should and should not be used during a speech. 
ii. Elicit understanding from the students to discuss how to effectively 
incorporate visual aids into a speech. 
iii. Have the students collaborate in their groups to create a visual aid (they 
can use their visual aid from the previous class) for a sequential angle of 
their topic (e.g., a group discussing various cat breeds can create a flow 
chart of how to properly groom a cat at home). 
iv. Move from using language like, “Cat owners groom (active) their cats to 
maintain a shiny coat for their pets” to “Cats’ fur coats are often groomed 
by (passive) their owners for maintaining a healthy shine.” 
v. Have students present their sequential visual aids to the class; the group 
can elicit feedback from their classmates. 
 
8. Classification of techniques and ways to deliver informative speeches. Students will be 
able to (1) Identify and classify various practices for delivering informative speeches, (2) 
Explain to their classmates ways of choosing topics, managing anxiety, conducting 
research, evaluating a speech, creating a visual aid, and describing a sequence, and (3) 
Deliver a short speech to help their classmates review the concepts covered in class.  
a. KS: Classification (tree) 
b. Technology: Trello, PowerPoint or Prezi 
c. Language: taxonomic, part/whole 
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d. Skills: Outlining, classifying, speaking, creating a quick visual aid 
e. Suggested tasks: 
i. Have students break into groups and decide on which concept covered in 
class they would like to teach the class as review. 
ii. Have the students create another visual aid using either PowerPoint or 
Prezi to explain their chosen concept to the class. 
iii. Move from using language such as (“What are different types of 
techniques you can use to manage public speaking anxiety?” to “What are 
some various approaches that can be used for managing public speaking 
anxiety?” 
iv. Have the students in their small groups present their review presentation to 
the class (each presentation can last from 6-8 minutes). 
 
 
Teaching Materials 
Lesson Plan #1 
LESSON TOPIC: Choosing a topic/Identifying different types of informative 
speeches/Understanding audiences/Managing Anxiety  
     
OBJECTIVES: Students will be able to: Choose the topic for their unit project, identify types of 
informative speeches, understand why the audience type matters, know ways of managing 
anxiety 
 
Content Types of informative speeches, topic choices, 
understanding audience types 
Language (e.g., knowledge 
structure; grammar structure; 
vocabulary, discourse 
structure, function, genre) 
KF: Choice 
Grammar: existential, copular be 
Discourse: “How can you select your topic?”/ “What 
varieties of topics can you discuss?”/ “Why did you decide 
to speak about this?”/How do you select a topic?”/ “What 
kinds of topics appeal to what kinds of audiences?” 
Targeted language vocabulary: types, varieties, describe, 
select, identify 
Skills (e.g., reading, writing, 
listening, speaking, learning 
strategy, cooperation) 
Conducting internet search, listening, decision-making, 
speaking, collaborating with peers 
Technology (new technology 
that students will learn or hone 
their experience with) 
Internet 
 
RESOURCES AND MATERIALS: 
 
PowerPoint display, Speech Craft (Gunn, 2018) textbook (Chapter 4 pp. 75-79), Internet, 
markers and large sheets of paper, Handout #1: Choosing a Topic 
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PROGRESSION OF ACTIVITIES: 
 
Time 
duration 
Steps Grouping Objective Materials 
4 min. Introduction: Warmup 
Introduce unit plan/Explain Final 
Project  
 
Explain that students will learn how 
to Choose a topic for their speech 
project 
Entire class Introduce 
students to new 
unit 
PPT 
3 min. 
 
 
 
 
8 min. 
 
 
 
 
 
 
7 min. 
 
 
 
 
4 min. 
 
 
 
 
5 min. 
 
 
 
 
2 min. 
 
 
 
8 min. 
 
 
Elicit student ideas for what an 
Informative Speech is. Explain 
definition of informative speeches. 
 
Class discussion to elicit types of 
informative speeches. Open a blank 
Google doc, or use the chalkboard 
and elicit types of speeches from 
students. Add their suggestions to 
the Google doc. 
 
Have students conduct an online 
search for different types of topics 
to choose for their projects. 
Students then share their initial 
ideas with the class. 
 
Have students brainstorm ways that 
people can choose speech topics, 
but also have them brainstorm why 
audience type matters. 
 
Tell students that the goal is to find 
ways of choosing topics. Introduce 
different vocabulary for choice.  
 
 
Distribute a large sheet of paper 
and a set of markers to each group 
 
 
Have the students in either pairs or 
groups of three, create a decision 
tree and write why they chose the 
Entire class 
 
 
 
 
Entire class 
 
 
 
 
 
 
Entire class 
 
 
 
 
Groups of 
3 
 
 
 
 
Entire class 
 
 
 
Entire class 
 
 
 
Pairs or 
groups of 3 
 
 
 
 
 
Have students 
brainstorm 
ideas to 
identify types 
of informative 
speeches 
 
 
 
 
 
 
 
 
 
 
 
 
Language 
focus on 
CHOICE 
language 
 
 
 
 
 
Language 
focus 
 
PPT 
 
 
 
Google doc 
or 
blackboard 
 
 
 
 
 
Online 
search 
 
 
 
 
Notepaper 
or laptops 
 
 
 
PPT slides 
 
 
 
Large paper 
and markers 
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7 min. 
 
 
 
 
 
 
10 min. 
 
 
 
 
5 min. 
 
 
 
 
3 min. 
 
 
4 min. 
topic they did emphasizing choice 
language terms (select, opt). 
 
Elicit ideas from students on how to 
choose the topic of their final 
speech. They share their decision 
trees. Why does their topic matter 
to them? Why would the audience 
matter? 
 
Explain to students the different 
types of audiences and why certain 
speeches work and others don’t 
with these audience types. 
 
Have students brainstorm ideas for 
managing anxiety. They use the 
reverse side of their sheets of paper 
for this. 
 
Elicit preliminary anxiety 
management ideas from students. 
 
Explain ideas and strategies for 
anxiety management to the class. 
 
 
 
Entire class 
 
 
 
 
 
 
Entire class 
 
 
 
 
Entire class 
 
 
 
 
Pairs or 
groups of 3 
 
Entire class 
 
 
 
Choose and 
evaluate topics 
(language 
focus) 
 
 
 
Understanding 
principles of 
speech effect 
on audiences 
 
Learning how 
to identify and 
manage 
anxiety when 
speaking 
 
 
 
 
 
 
 
 
 
 
PPT display 
 
 
 
 
Large paper 
and markers 
 
 
 
 
 
 
PPT 
 Contingency plan for early 
finishers 
Have students write in their project 
diaries 
   
3 min. Closure 
Review topics covered in class 
Assign HW reading and topic 
selection assignment 
Entire class  PPT 
Handout #1: 
Choosing a 
topic on p. 
152  
 
EVALUATION: 
 
What is evaluated? How is it evaluated? 
Students’ ability to choose topics using a 
variety of “choice” language, explain their 
choice, and understand audience types and 
anxiety management 
Elicitation of understanding from the students 
and students’ suggestions for speech topics, 
audience considerations, and personal final 
project speech topics. 
 
HOMEWORK: 
 
Read pp. 77-79, 81-88, in Speech Craft textbook, Concept Map (as described on p. 83), 
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Handout # 1   
 
FOLLOW-UP (i.e., Where will you go from this lesson?): 
 
Elicitation of understanding of Final Project goal/ Review from today’s lesson/Classifying 
parts of a speech 
 
Lesson Plan #2 
LESSON TOPIC: Classifying parts of a speech  
     
OBJECTIVES: Students will be able to: Identify parts of a speech (Intro, Body, Conclusion), 
understand each part’s purpose and features 
 
Content Types of informative speeches, topic choices, 
understanding audience types 
Language (e.g., knowledge 
structure; grammar structure; 
vocabulary, discourse 
structure, function, genre) 
KF language: Classification, parts to whole, general 
reference, taxonomic language 
Discourse: “What components are there in a speech?” 
“What elements do you find in an Introduction” How can we 
group these pieces of information? Do these belong in the 
Introduction or Body paragraphs?” Targeted language 
vocabulary: types, varieties, describe, select, identify 
Skills (e.g., reading, writing, 
listening, speaking, learning 
strategy, cooperation) 
Analyzing, speaking, collaborating, outlining, 
Technology (new technology 
that students will learn or hone 
their experience with) 
Google docs 
 
RESOURCES AND MATERIALS: 
 
Speech Craft textbook Ch 7, PPT, Internet, Google docs, Handouts #2 and #3 
 
PROGRESSION OF ACTIVITIES: 
 
Time 
duration 
Steps Grouping Objective Materials 
3 min. Introduction: Warmup 
Greet students and review the 
previous day’s lesson. 
Entire class Review PPT 
7 min. 
 
 
 
Have students read and analyze 
sample speech texts to find certain 
features like the Introduction, thesis 
and Conclusion 
Pairs 
 
 
 
Awareness of 
speech parts 
 
 
Teaching 
Handout #2 
“Love for 
Winter” 
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7 min. 
 
 
 
 
10 min. 
 
 
 
 
 
 
 
10 min. 
 
 
 
 
 
 
8 min. 
 
 
 
10 min. 
 
 
 
 
 
15 min. 
 
 
 
 
Elicit understanding from class by 
asking them what they noticed 
about the Introduction, Body 
paragraphs, and Conclusion 
 
Tell students that they are learning 
language for classifying parts of 
something. “We are going to learn 
how to use language to discuss 
parts of something.” “What 
components are there in an 
Introduction?” 
 
Have students break into small 
groups and tell them that they are 
going to collaborate on writing one 
section of a speech. (One group will 
do the introduction, another will do 
the body paragraph, etc.) 
 
Have the students then add their 
“pieces” to a master Google doc so 
that the whole class assembles an 
outline of a speech. 
Elicit class discussion of the class 
outline and use the language of 
classification to describe the three 
parts of the speech (Intro, Body, 
Conclusion) 
 
Have the students begin work on 
their own outlines for their practice 
speech #1 on the following class 
meeting 
 
Entire class 
 
 
 
 
Entire class 
 
 
 
 
 
 
 
Groups of 
3 
 
 
 
 
 
 
Entire class 
 
 
 
Entire class 
 
 
 
 
 
Entire class 
 
 
 
Analysis 
 
 
 
 
Language 
focus on 
Classification 
language 
 
 
 
 
Practicing 
writing a part 
of a speech 
 
 
 
 
Outlining a 
speech 
 
 
Language 
reinforcement 
 
 
 
 
Reinforcement 
and application 
of outlining  
 
p.153  
 
 
 
 
 
 
PPT 
 
 
 
 
 
 
 
Notepaper 
or laptops 
 
 
 
 
 
Google docs 
 
 
 
Google docs 
 
 
 
 
 
Notepaper 
or laptops 
 
 Contingency plan for early 
finishers 
Have students complete textbook 
HW or continue working on their 
speech outlines 
   
 
 
3 min 
Closure 
Elicit final understanding from 
students and assign HW Handout 
#3 and reading. Assign 5 -minute 
pitch speech for Friday’s Lab day. 
Entire class  PPT 
Handout # 
3: 
Identifying 
Parts p. 155 
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EVALUATION: 
 
What is evaluated? How is it evaluated? 
Ability to analyze text and understand the 
language of classification 
The quality of discussion from the class and 
their writing on the master Google doc. 
 
HOMEWORK: 
 
Prepare mini speech, Textbook readings from Speech Craft Ch 7 pp. 133 – 157, Handout # 3 
 
FOLLOW-UP (i.e., Where will you go from this lesson?): 
 
Students will be presenting a short 5-minute speech describing their final project topic and 
explaining their choice. This will take place on Friday, which is a Lab Day, so there is no 
formally stated lesson plan for that day. 
 
Lesson Plan #3 
LESSON TOPIC: Evaluating effective vs. ineffective speeches  
     
OBJECTIVES: Students will be able to: Identify specific behaviors in strong and weak speech 
delivery, judge sample speeches, and identify features of Attention getters, Thesis statements, 
and Conclusions 
 
Content Types of informative speeches, topic choices, 
understanding audience types 
Language (e.g., knowledge 
structure; grammar structure; 
vocabulary, discourse 
structure, function, genre) 
KF: Evaluation 
Grammar/Language: evaluation/compare and contrast 
Discourse: “How would you judge this Thesis statement? 
“How would you rank this speaker’s performance?” 
Skills (e.g., reading, writing, 
listening, speaking, learning 
strategy, cooperation) 
Brainstorming, collaborating, analyzing, justifying opinions 
Technology (new technology 
that students will learn or hone 
their experience with) 
Trello (evaluation exercise) 
 
RESOURCES AND MATERIALS: 
 
Speech Craft Textbook Chapter 10, pp. 199-206, Trello app, Trello Handout #4, Handout # 5 
Effective vs. Ineffective 
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PROGRESSION OF ACTIVITIES: 
 
Time 
duration 
Steps Grouping Objective Materials 
3 min. Introduction: Warmup 
Greet students. Introduce day’s 
agenda. 
Entire class Make students 
aware of goals 
of class 
PPT 
2 min. 
 
 
 
 
 
 
5 min. 
 
 
 
3 min. 
 
 
 
 
6 min. 
 
 
 
10 min. 
 
 
 
 
 
 
20 min. 
 
 
 
 
 
7 min 
 
 
 
 
 
Have the students brainstorm 
ways that a speech can be 
effective or ineffective 
 
 
 
 
Have students watch video of a 
good vs. weak speech  
 
Elicit discussion from students 
on what worked well for the 
strong speaker and what was 
ineffective for the weak speaker. 
 
Tell students that they are 
learning evaluative language 
such as “rank” “rate,” etc. 
 
 
Have students suggest ideas for 
creating a class rubric. Have 
students break into groups for 
this activity. Distribute Trello 
handout. Have students set up 
Trello accounts.  
 
Have students share create a 
rubric using Trello cards based 
on what they have learned about 
speech delivery. Students use 
focus language. 
 
Have students share their ideas 
for their rubric with the class. 
Instructor makes notes of this 
and compiles a list of student 
ideas to create a master list of 
evaluation ideas. 
Entire class 
 
 
 
 
 
 
Entire class 
 
 
Entire class 
 
 
 
 
Entire class 
 
 
 
 
Groups of 
3  
 
 
 
 
 
 
 
 
 
 
 
Entire class 
 
 
 
 
 
Student 
awareness of 
delivery 
behaviors they 
should adopt, 
avoid 
 
Analysis 
 
 
Recognition of 
effective 
speech 
elements  
 
Language 
focus on 
evaluation 
language 
 
Brainstorming 
 
Learning 
technology 
 
 
 
Speaking, 
Listening, 
Evaluation of 
speech 
delivery  
 
Practice and 
reinforcement 
of evaluative 
language 
 
 
Notebook or 
laptops 
 
 
 
 
 
Video created 
by instructor  
 
 
Blackboard or 
Google docs. 
 
 
PPT 
 
 
 
 
Trello Handout 
#4 on p. 156 
 
 
 
 
 
Trello app 
online 
 
 
 
 
Instructor 
chooses 
medium of 
recording 
notes. 
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7 min 
 
 
 
 
 
7 min 
 
 
 
 
 
 
 
 
Discuss with students the parts 
of a speech and what qualities 
are found in effective 
introductions, thesis statements, 
and conclusions. 
 
Distribute Handout # 4 to 
students. Break students into 
groups and have them complete 
the handout. 
Have students then discuss these 
parts of the speech in their 
groups to evaluate whether they 
are effective or not.  
  
 
Entire class 
 
 
 
 
 
Groups of 
3 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
PPT 
 
 
 
 
Handout # 5: 
Effective vs. 
Ineffective…on 
p. 162 
 
 Contingency plan for early 
finishers 
Have these students make their 
daily entry into their Project 
Diaries to allow them to jot 
down thoughts before forgetting 
later.  
   
 
3 min 
Closure 
Review strong vs. weak 
behaviors and how to use 
evaluative language. Assign 
homework. 
Entire class Review and 
reinforce 
PPT 
 
EVALUATION: 
 
What is evaluated? How is it evaluated? 
Ability to analyze text and understand the 
language of classification 
Student activity during Trello, student 
responses during discussions 
 
HOMEWORK: 
 
Speech Craft Textbook readings in Ch 8 and 10 (pp. 162 – 173, 203-214 Speech outlines, 
Intros/Thesis statements/Conclusions 
 
FOLLOW-UP (i.e., Where will you go from this lesson?): 
 
We will review this information during the next class period. 
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Lesson Plan #4 
LESSON TOPIC: Understanding principles of conducting effective research  
     
OBJECTIVES: Students will be able to: Identify sources of information, recognize differences 
between common knowledge and information that needs citing, understand plagiarism. 
 
Content Types of informative speeches, topic choices, 
understanding audience types 
Language (e.g., knowledge 
structure; grammar structure; 
vocabulary, discourse 
structure, function, genre) 
KF:  Principles 
Language: cause and effect, If-clauses, vocabulary 
Discourse: Instead of “What will happen if you don’t use 
filters in your search?” Say “What would the resulting 
effect be if you didn’t do this in your search?” 
Skills (e.g., reading, writing, 
listening, speaking, learning 
strategy, cooperation) 
Conducting research, evaluation of sources 
Technology (new technology 
that students will learn or hone 
their experience with) 
Google docs, Internet search 
 
RESOURCES AND MATERIALS: 
 
Speech Craft textbook Chapter 5, pp. 91-98, PPT, Google docs, Handout # 6: Research Tips.. 
 
PROGRESSION OF ACTIVITIES: 
 
Time 
duration 
Steps Grouping Objective Materials 
3 min. Introduction: Warmup 
Greet students. Review. Introduce 
day’s agenda. 
Entire class Make students 
aware of goals 
of class 
PPT 
4 min. 
 
 
 
5 min 
 
 
 
 
8 min. 
 
 
 
 
Have students brainstorm ways 
they can find sources of 
information online. 
 
Elicit ideas from students on 
considerations that should be taken 
in conducting research and what 
outcomes they could find. 
 
Introduce language focus of 
principles, such as cause and effect 
language. Move from saying things 
like, “What would happen if you 
did this research?” to “What is the 
Entire class 
 
 
 
Pairs 
 
 
 
 
Entire class 
 
 
 
 
Brainstorming, 
critical 
thinking 
 
Research 
 
 
 
 
Language 
focus of 
principles 
 
 
Notebook or 
laptops 
 
 
 
 
 
 
 
PPT 
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2 min 
 
 
 
 
20 min 
 
 
 
 
2 min 
 
 
 
 
 
 
 
 
7 min 
 
 
7 min 
 
 
10 min. 
 
 
 
 
2 min. 
outcome of using this research 
method?” 
 
Distribute Handout # 6: Research 
Tips and Situations to students. 
Have them break into groups of 
three. 
 
Have the students conduct online 
searches of their group topics and 
complete the handout together. 
 
 
Distribute large sheets of paper and 
markers to the students. Explain to 
them that they need to create a 
cause and effect chain showing 
what they discovered after using the 
research tips. Tell them that they 
need to use cause and effect and 
consequential language 
 
Have students create a cause and 
effect chain. 
 
Have students share their findings 
with the class 
 
Explain the concept of plagiarism 
and common vs. uncommon 
knowledge to the class using the 
PPT display.  
 
Elicit understanding from the class 
and remind them that the next class 
period is their first speech.  
 
 
 
 
Groups of 
3 
 
 
 
 
Groups of 
3 
 
 
 
Entire class 
 
 
 
 
 
 
 
Groups of 
3 
 
 
 
 
Entire class 
 
 
 
Identification 
of causes and 
effects 
 
 
Online 
research and 
collaboration 
 
 
Using cause 
and effect 
language 
 
 
 
 
 
 
Collaboration 
 
 
Speaking 
 
 
 
Handout # 6 
on p. 164 
 
 
 
PPT 
 
 
 
 
Large sheets 
of paper and 
markers 
 
 
 
 
 
 
 
 
 
 
 
 
PPT 
 Contingency plan for early 
finishers 
The students can either enter a 
project diary entry or work on HW 
   
 
3 min. 
Closure 
Remind students of the Major 
Assignment #1 speech for 
tomorrow’s Lab (7-minute, speech 
about project topic) 
Entire class  PPT 
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EVALUATION: 
 
What is evaluated? How is it evaluated? 
Students’ ability to use language 
appropriately to evaluate sources 
Student activity responses 
 
HOMEWORK: 
 
Speech Craft reading Ch 5 pp. 93 -102, and p. 105, prepare Major Assignment speech: 
Description of topic to inform 
 
FOLLOW-UP (i.e., Where will you go from this lesson?): 
 
Students present Major Assignment 1 speech 
 
Lesson Plan #5 
LESSON TOPIC: Sequential language to describe a process  
     
OBJECTIVES: Students will be able to: Understand the language of sequencing, identify 
procedural speeches, identify and use transitions and sequential language, create a flow chart 
 
Content Types of informative speeches, topic choices, 
understanding audience types 
Language (e.g., knowledge 
structure; grammar structure; 
vocabulary, discourse 
structure, function, genre) 
KF: Sequence 
Language: sequence 
Discourse: Instead of saying, “What comes next?” say “What 
are the procedures/steps in this process?” “What action 
follows this action?” 
Skills (e.g., reading, writing, 
listening, speaking, learning 
strategy, cooperation) 
Analyzing, scanning for information, designing a flow chart 
Technology (new technology 
that students will learn or hone 
their experience with) 
Online Internet search for a process of something 
 
RESOURCES AND MATERIALS: 
 
Internet, paper, markers, Speech Craft textbook Chapter 14, pp. 278-279, Handout # 7: 
Sequential (Chili) 
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PROGRESSION OF ACTIVITIES: 
 
Time 
duration 
Steps Grouping Objective Materials 
5 min. Introduction: Warmup 
Greet students. Review cause and 
effect language. Introduce day’s 
agenda. 
Entire class Make students 
aware of goals 
of class 
PPT 
4 min 
 
 
 
 
 
10 min. 
 
 
 
 
7 min. 
 
 
 
 
 
 
 
 
15 min. 
 
 
 
20 min. 
 
 
 
 
10 min 
Introduce the concept of sequence 
and sequential language. Have 
students brainstorm ideas of 
sequences or processes 
 
Distribute handout 
Have the students analyze a small 
text sample of a procedure and have 
them identify vocabulary used in 
sequence. 
 
Tell the students that they will be 
learning language of sequence and 
introduce the language concepts of 
transitions, including examples. Go 
from saying “What step comes 
next?” to “What is the subsequent 
phase after XYZ?” 
 
Have students conduct an online 
search for a sequence of something 
and have them discuss it in pairs. 
 
Distribute large sheets of paper and 
markers to the students and have 
them create a flow chart to show 
the sequence of their topic. 
 
Have the students share their flow 
chart with the class using the 
language of sequence. Elicit 
understanding. 
Entire class 
 
 
 
 
 
Pairs 
 
 
 
 
Entire class 
 
 
 
 
 
 
 
 
Groups of 
3  
 
 
 
 
 
 
 
 
 
 
Brainstorm; 
get students 
thinking about 
the language of 
sequence. 
 
Language 
focus on 
sequence 
 
 
Language 
focus 
 
 
 
 
 
 
 
Online 
research and 
collaboration  
 
Practice and 
reinforcement 
of sequence 
 
 
Speaking 
 
 
Notebook or 
laptops 
 
 
 
 
Handout. 
#7:  on p. 
166 
 
 
PPT 
 
 
 
 
 
 
 
 
Laptops 
 
 
Large sheets 
of paper and 
markers 
 
 
 
 
 Contingency plan for early 
finishers 
Have students work on practice 
speech or Project Diary  
   
 
2 min. 
Closure 
Review information from the day. 
Entire class Review, elicit 
understanding 
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Elicit questions. Explain HW. 
 
 
EVALUATION: 
 
What is evaluated? How is it evaluated? 
Students’ ability to use language to discuss 
sequence of a topic and create a flow chart 
visual aid 
The quality of student responses to in-class 
discussions, flow-chart 
 
HOMEWORK: 
 
Speech Craft textbook reading page 278-285  
 
FOLLOW-UP (i.e., Where will you go from this lesson?): 
 
Students will be learning about how to create visual aids for speeches 
 
Lesson Plan #6 
LESSON TOPIC: Description of visual aids  
     
OBJECTIVES: Students will be able to: describe what makes a visual aid effective or not, 
describe what kinds of things are found in a visual aid, create a Prezi or PPT, and use their visual 
aid to describe their topic 
 
Content Types of informative speeches, topic choices, 
understanding audience types 
Language (e.g., knowledge 
structure; grammar structure; 
vocabulary, discourse 
structure, function, genre) 
KF: Principles 
Grammar structure: copular-be, descriptive, compare and 
contrast 
Discourse: Going from descriptive terms like, “hard or big” 
to “solid or coarse” 
Skills (e.g., reading, writing, 
listening, speaking, learning 
strategy, cooperation) 
Analyzing, designing, collaborating, describing 
Technology (new technology 
that students will learn or hone 
their experience with) 
Prezi, PowerPoint, Internet 
 
RESOURCES AND MATERIALS: 
 
Speech Craft textbook Chapter 11, pp. 217-226, Internet, large paper, markers, Prezi, PPT, 
Prezi and PPT Handouts #8 and #9 
 
54 
 
PROGRESSION OF ACTIVITIES: 
 
Time 
duration 
Steps Grouping Objective Materials 
3 min. Introduction: Warmup 
Greet class. Review previous class 
information. Introduce agenda for 
the day. 
Entire class Review and 
make students 
aware of goals 
of class 
PPT 
7 min. 
 
 
 
 
10 min. 
 
 
 
 
 
 
 
2 min. 
 
 
 
 
 
 
 
2 min. 
 
 
 
 
 
 
30 min. 
 
 
 
 
 
 
16 min. 
 
 
Have students brainstorm ideas and 
offer suggestions for why speakers 
use visual aids and what types of 
visual aids there are. 
 
Inform the students that they will 
be learning descriptive language for 
this lesson. Provide examples of 
this language focus on the PPT. 
Move from saying “The visual aid 
has a lot of information,” to “The 
visual aid is informative.” 
 
Inform the students that they will 
be creating a short presentation 
using a visual aid. Distribute short 
handout how-to-get started with 
Prezi and PPTs. 
 
Have students break into groups 
and decide if they would rather do a 
Prezi or a PPT.  Tell them that the 
type of presentation they do not 
choose this time must be the tool 
they use on the next lesson using 
visual aids. 
 
 Have students collaborate in their 
groups to collaborate on a very 
short presentation that uses a visual 
aid that compares and contrasts two 
subjects. Students conduct an 
online search for topic information. 
Teacher will monitor activity. 
 
Have the students then present their 
short presentation using the visual 
aid and using descriptive language 
Entire class 
 
 
 
 
Entire class 
 
 
 
 
 
 
 
 
Entire class 
 
 
 
 
 
 
 
Groups of 
3 
 
 
 
 
Groups 
from above 
 
 
 
 
 
Entire class 
 
 
Brainstorm 
 
 
 
 
Language 
focus on 
description 
 
 
 
 
 
 
Decision-
making and 
collaboration 
 
 
 
 
 
Speaking, 
collaborating, 
decision-
making  
 
 
Practice and 
reinforcement 
of description 
language 
 
Notebook or 
laptops 
 
 
 
PPT 
 
 
 
 
 
 
Handout # 8 
on Prezi on 
p. 167 and 
PPT 
Handout #9 
on p. 173 
 
 
 
 
 
 
 
 
 
 
Laptops 
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to their peers.  
 
 Contingency plan for early 
finishers 
Students can do the entry for their 
Project Diary or post to the online 
course management discussion 
thread 
   
 
3 min 
Closure 
Elicit understanding from class. 
Explain agenda for the following 
day 
Distribute HW and Dismiss 
Entire class Review, elicit 
understanding 
PPT 
 
EVALUATION: 
 
What is evaluated? How is it evaluated? 
Students’ ability to use descriptive language 
and create a visual aid with Prezi or 
PowerPoint 
Presentations and visual aids 
 
HOMEWORK: 
 
Speech Craft textbook reading Ch 11, pp 217-223 
 
FOLLOW-UP (i.e., Where will you go from this lesson?): 
 
Students prepare for practice speech in which they discuss their final project topic in terms of a 
procedure or conceptual procedure. Speech will be 5-minutes long 
 
Lesson Plan #7 
LESSON TOPIC: Principles of visual aid use during speeches 
     
OBJECTIVES: Students will be able to: implement effective visual aid principles in speech 
delivery, know how to display informative and sequential information about speech topic in a 
visual aid, know the causes and effects of certain practices in using visual aids 
 
Content Types of informative speeches, topic choices, 
understanding audience types 
Language (e.g., knowledge 
structure; grammar structure; 
vocabulary, discourse 
structure, function, genre) 
KF: Principles  
Grammar: passives vs. actives, cause and effect 
Discourse: Go from “ Cat owners groom their cat’s fur with 
a soft brush to maintain shine in their coats” to “Cats’ fur 
coats are groomed with a soft brush by their owners” or from 
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“The rain cycle causes water to return to the ocean” to “The 
rain cycle leads to water returning to the ocean.” 
Skills (e.g., reading, writing, 
listening, speaking, learning 
strategy, cooperation) 
Outlining, classifying, speaking, creating a quick visual aid 
Technology (new technology 
that students will learn or hone 
their experience with) 
Prezi and PowerPoint 
 
RESOURCES AND MATERIALS: 
 
Internet, Speech Craft textbook Chapter 11, pp. 217-233, PPT, Handouts #8 and #9 
 
PROGRESSION OF ACTIVITIES: 
 
Time 
duration 
Steps Grouping Objective Materials 
3 min. Introduction: Warmup 
Greet class. Review information 
about using visual aids and 
principle language. Explain 
upcoming agenda. 
Entire class Review and 
make students 
aware of goals 
of class 
PPT 
2 min. 
 
 
 
 
 
 
 
 
 
 
5 min. 
 
 
 
 
 
 
8 min 
 
 
2 min 
 
 
Tell the students that they will be 
using language to demonstrate 
principles, such as cause and effect, 
and passives and actives and how 
the language is used when 
implementing rules of visual aid 
use. Move from saying “The visual 
aid shows the data” to “The data is 
highlighted by the conservative use 
of color in the visual aid.”  
 
Have the students break into groups 
and brainstorm ways that visuals 
should and should not be used 
during a speech. Have students 
share their ideas w/ the rest of the 
class as a discussion 
 
Explain the principles of choosing 
to use visual aids in presentations. 
 
Tell the students that they will be 
using language to demonstrate 
principles (cause and effect, active 
Entire class 
 
 
 
 
 
 
 
 
 
 
Groups of 
3  
 
 
 
 
 
Entire class 
 
 
Entire class 
 
 
Review of 
language of 
cause and 
effect. 
Introduction of 
passives and 
active voices. 
 
 
  
 
Review 
language of 
principles 
 
 
 
 
 
 
 
 
 
 
PPT 
 
 
 
 
 
 
 
 
 
 
Laptops 
 
 
 
 
 
 
PPT 
 
 
 
 
 
57 
 
 
 
 
5 min. 
 
 
 
 
 
 
 
 
 
25 min 
 
 
 
 
 
 
 
20 min 
and passives) show examples on 
PPT. 
 
Have the students form groups and 
tell them that they will construct a 
visual aid using a flow chart. 
Inform the students that they must 
use the tool they didn’t use in 
Lesson 6, and that a flow chart 
must be created.  
Distribute handouts for Prezis and 
PowerPoints again. 
 
Have students create a flow chart of 
a sequence showing cause and 
effect from a sequence related to a 
topic of interest. Tell them that they 
need to use passives and actives in 
their language to describe the 
effects in the sequence. 
 
Have the students present their flow 
charts to the class; group can elicit 
feedback from their peers. 
 
 
 
 
Groups of 
3 
 
 
 
 
 
 
 
 
Groups of 
3 
 
 
 
 
 
 
 
 
 
Decision-
making 
(review and 
practice of 
choice 
language), 
collaborating 
 
 
 
 
Speaking, 
designing, 
collaborating, 
decision-
making 
 
 
 
Speaking, 
listening, and 
presenting 
 
 
 
 
Laptops 
with Prezi 
or PPT 
 
Prezi 
Handout #8 
on p. 167 
and 
PowerPoint 
Handout # 9 
on p. 173 
 
 
 
 
 
 
 
 
 
Laptops to 
display 
visual aids 
 Contingency plan for early 
finishers 
Early finishers can do the entry for 
their Project Diary  
   
3 min. 
 
Closure 
Give an overview of upcoming 
agenda. Provide reminders of Major 
Assignment 2. Elicit questions. 
Entire class Review, elicit 
understanding 
PPT 
 
EVALUATION: 
 
What is evaluated? How is it evaluated? 
Students ability to understand how to use a 
visual aid, use language of principles, and 
create a flow chart 
Quality of student discussion 
Quality of student visual aids 
 
HOMEWORK: 
 
Prepare for Major Assignment 2, and Speech Craft textbook readings Chapter 11, pp. 226-234 
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FOLLOW-UP (i.e., Where will you go from this lesson?): 
 
Students will then take what they have learned in the unit including this lesson to “teach” the 
concepts to each other in short presentations. 
 
Lesson Plan #8 
LESSON TOPIC: Classification of techniques and ways of giving informative speeches  
     
OBJECTIVES: Students will be able to: identify and classify various practices for delivering 
informative speeches, explain to their peers the different ways of choosing topics, assessing 
audience types, managing anxiety, conducting research. 
 
Content Types of informative speeches, topic choices, 
understanding audience types 
Language (e.g., knowledge 
structure; grammar structure; 
vocabulary, discourse 
structure, function, genre) 
KF: Classification 
Grammar: copular-be, description, taxonomic 
Discourse: Go from “What are different types of strategies?” 
to “What are various options for managing …?” 
Skills (e.g., reading, writing, 
listening, speaking, learning 
strategy, cooperation) 
Presenting, collaboration, speaking, writing, organizing, 
critical thinking, cooperation, delegating tasks 
Technology (new technology 
that students will learn or hone 
their experience with) 
Trello 
 
RESOURCES AND MATERIALS: 
 
Speech Craft textbook Chapters 3, 4, 5, 7, 8, 10, 11, and 14, laptops, course LMS, and Trello 
app 
 
PROGRESSION OF ACTIVITIES: 
 
Time 
duration 
Steps Grouping Objective Materials 
2 min. Introduction: Warmup 
Greet class. Explain the agenda and 
remind students of upcoming Final 
Project requirements. 
Entire class Review and 
make students 
aware of goals 
of class 
PPT 
3 min. 
 
 
 
 
Explain to the students that this 
class meeting is to give them an 
opportunity to apply the concepts 
learned in the unit in a student-led 
review activity. 
Entire class 
 
 
 
 
Listening 
 
 
 
 
PPT 
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5 min. 
 
 
 
 
 
 
 
2 min. 
 
 
 
 
 
25 min. 
 
 
 
28 min. 
 
 
 
 
 
6 min. 
 
 
 
Tell the students that they are going 
to review Classification language. 
Move from “What types of 
strategies are there?” (as an 
example) to “What are some 
different varieties of resources to 
use in speech writing?” 
 
Have the students break up into 
groups and then have them decide 
on which concept covered in the 
unit they would like to teach the 
class as review. 
 
Have the students collaborate on 
creating a short 6-8-minute 
presentation using Trello. 
 
Students present one group at a 
time to their classmates, sharing 
what they have learned during the 
unit. This is videotaped, and the 
videos are uploaded to course LMS.  
 
Elicit questions from students to 
check understanding. 
 
 
Entire class 
 
 
 
 
 
 
 
Entire class 
 
 
 
 
 
Groups of 
3  
 
 
Entire class 
 
 
 
 
 
Entire class 
 
Review of 
language of 
classification 
 
 
 
 
Decision-
making: 
Review choice 
and evaluation  
 
 
Speaking, 
listening, 
decision-
making 
 
Speaking 
 
 
 
 
 
Speaking, 
asking 
questions 
 
 
PPT 
 
 
 
 
 
 
 
 
 
 
 
 
Laptops 
with Trello  
 
 
 
Laptops 
with Trello 
 
 Contingency plan for early 
finishers 
Students can discuss their 
presentation with the instructor 
before presentations begin. 
   
2 min. 
 
Closure 
Elicit last-minute questions. 
Remind students of Final Project 
presentations 
Entire class Reminders for 
students, 
making sure 
students are 
aware of 
deadlines 
PPT 
 
EVALUATION: 
 
What is evaluated? How is it evaluated? 
Students’ ability to present review material 
and understanding of unit content 
Quality of their discussions and presentations 
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HOMEWORK: 
 
Prepare for Major Assignment 2: Sequential speech (the “how-to” part of their informative 
speech) 
 
FOLLOW-UP (i.e., Where will you go from this lesson?): 
 
Students present Major Assignment 2 speech on final Friday lab day for this unit. The 
following week, Week 5, is for Final Project Speeches. 
 
Teaching Unit PowerPoint Materials 
Lesson #1 
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62 
 
 
 
63 
 
 
 
64 
 
 
 
65 
 
 
 
66 
 
 
 
67 
 
 
 
68 
 
 
 
69 
 
 
 
70 
 
 
 
71 
 
 
 
72 
 
 
 
73 
 
 
 
74 
 
 
 
75 
 
 
 
76 
 
Lesson #2 
 
 
77 
 
 
 
78 
 
 
 
79 
 
 
 
80 
 
 
 
81 
 
 
 
82 
 
 
 
83 
 
 
 
84 
 
 
 
85 
 
 
 
86 
 
 
 
87 
 
 
 
88 
 
 
 
89 
 
 
Lesson #3 
 
90 
 
 
 
91 
 
 
 
92 
 
 
 
93 
 
 
 
94 
 
 
 
95 
 
 
 
96 
 
 
 
97 
 
 
 
98 
 
 
 
99 
 
 
 
100 
 
 
 
101 
 
 
 
102 
 
 
Lesson #4 
 
103 
 
 
 
104 
 
 
 
105 
 
 
 
106 
 
 
 
107 
 
 
 
108 
 
 
 
109 
 
 
 
110 
 
 
 
111 
 
 
 
112 
 
 
 
113 
 
 
 
114 
 
 
 
115 
 
 
Lesson #5 
 
116 
 
 
 
117 
 
 
 
118 
 
 
 
119 
 
 
 
120 
 
 
 
121 
 
 
 
122 
 
 
 
123 
 
 
 
124 
 
 
 
125 
 
 
 
 
126 
 
Lesson #6 
 
 
127 
 
 
 
128 
 
 
 
129 
 
 
 
130 
 
 
 
131 
 
 
 
132 
 
 
 
133 
 
 
 
134 
 
 
Lesson #7 
 
135 
 
 
 
136 
 
 
 
137 
 
 
 
138 
 
 
 
139 
 
 
 
140 
 
 
 
141 
 
 
 
142 
 
 
 
143 
 
 
 
144 
 
 
 
145 
 
 
Lesson #8 
 
146 
 
 
 
147 
 
 
 
148 
 
 
 
149 
 
 
 
150 
 
 
 
151 
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Teaching Handouts 
Handout #1: Choosing a Topic 
Name _______________________________________    Date ______________________ 
 
When choosing a topic for your speech, you must keep in mind three things: 
 
1. You must know the speaking situation you will present in. 
 
2. You must understand your audience type. (Is it a serious audience? Is it a younger and 
more energetic audience?) 
 
 
3. You must have an interest in your topic. The audience can sense how you feel about your 
topic.  
 
 
 
Overall Topic:   ___________________________________________________________ 
 
           ___________________________________________________ 
 
   ______________________________________________ 
 
          _______________________________________ 
 
            ________________________________ 
 
Focused Thesis Topic:            ____________________________ 
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Handout #2: Love for Winter 
Paragraph 1: 
 What is your favorite season of the year? Do you like the summer when it is bright and 
warm, and you have lots of fun things to do outside, such as going to the beach? How about 
spring when the air is cool and clear, and the flowers are starting to bloom? Finally, how do you 
feel about autumn when the trees turn beautiful colors such as red, orange, and yellow? Well, 
one season that it is often regarded as people’s least favorite season is winter. I think that is such 
a shame because winter can be a wonderful season. I think we should all appreciate winter more 
because you can enjoy being indoors, it is a beautiful season, and you can celebrate holidays 
during winter as well. 
Paragraphs 2-4: 
 Winter is a great season that we should appreciate because of all the things it allows you 
to do indoors. When it’s snowing outside, there are multiple options for having fun, such as 
playing board games, watching favorite movies, taking a nap, and baking cookies with your 
family. For some people who are very busy, when it’s snowing outside, for example, they have 
the chance to catch up on work around the house or work that they needed to do at the office. 
Another reason why winter is great for staying indoors is that you can spend quality time with 
friends and family. Additionally, winter gives you a reason to be cozy in blankets sitting on the 
couch. Who doesn’t enjoy the chance to do that? Winter is a great season for hunkering down 
indoors. 
 The next reason why we should all appreciate winter more is because of the natural 
beauty of the season. If you look outside your window on a cold day, you can see the gorgeous 
shades of white and blue everywhere on the snow. While winter can be very harsh depending on 
where you live in the world, winter has a beauty all to its own that other seasons such as summer 
does not have. Think of all the varying shades of white, grey, and blue that you can find on the 
landscape during winter. The beauty of winter is another reason why we should appreciate it 
more. 
 Finally, winter is a season of holidays, and this is another reason why we should 
appreciate this season more. Think of all the great things you can look forward to during winter, 
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such as Christmas, for example. The winter season provides many people from around the world 
with the chance to transition from the end of the year into a new year. I especially enjoy the 
Christmas season, because I enjoy many special activities with my family. For instance, my 
father and I enjoy going skiing together during this time of year. He and I will often go to the 
Blue Ridge Ski Resort in Colorado for three days and cross-country ski along the trails there. 
Afterward, we often attend the holiday parade that the local town holds every year at this time to 
celebrate the holidays and welcome the new year. What kinds of things do you like to do during 
the winter holiday season? Winter is a great time for special holidays and celebrations for many 
cultures around the world and this is another reason why winter is special. 
Paragraph 5: 
 Winter is a magical time for having fun indoors, enjoying nature’s beauty, and sharing 
special holiday moments. While the other three seasons are special in their own ways, winter has 
its own brand of magic that, sadly, many of us overlook sometimes. Even though winter has 
bitterly cold temperatures and the occasional snowstorm, this season is a time for being together 
with loved ones and for staying warm. I’m sure that if we all just took the time to slow down and 
look around during winter, we would all see that winter is a seasonal treasure that everyone can 
learn to appreciate and love. What are you looking forward to this coming winter? 
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Handout #3: Identifying Parts of a Speech 
Instructions: Identify if the following is either an attention getter, a thesis statement, or a 
conclusion. 
1. How many of you out there like to travel? 
a. Attention getter 
b. A thesis statement  
c. Conclusion 
2. I believe there needs to be further regulation of gas consumption in Latin America due to 
the excess heat, pollution, and cost to the economy. 
a. Attention getter 
b. Thesis statement 
c. Conclusion 
3. In sum, there needs to be a change in how food insecurity is handled in the Midwest. 
a. Attention getter 
b. thesis statement 
c. Conclusion 
4. Approximately 17% of Americans have seen a shooting star in their lifetimes. 
a. Attention getter 
b. Thesis statement 
c. Conclusion 
5. To conclude, oceanic levels are rising due to excessive atmospheric heat caused by 
pollution from fossil fuels, carbon waste, and human negligence. 
a. Attention getter 
b. Thesis statement 
c. Conclusion 
6. Imagine you are walking home from school and you see $100 on the ground. 
a. Attention getter 
b. Thesis statement 
c. Conclusion 
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Handout #4: How to Use Trello 
Step 1: Access https://trello.com and click on Sign Up in the upper right corner of your screen. 
 
 
Step 2: Sign up for Trello by entering your email and hitting Continue. 
 
 
 
 
 
 
 
 
 
 
157 
 
Step 3: Name your Trello board and hit the down arrow key to get started. 
 
 
Step 4: Hit the blue down arrow button underneath your Trello board title. 
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Step 5: Enter the titles of your Trello cards, or categories. Hit the blue down arrow button when 
you have completed this. 
 
 
Step 6: Further classify your cards by naming them. Hit the blue down arrow button again. 
 
 
Step 7: Add further details to your Trello cards and hit the blue down arrow button when you 
have completed this. 
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Step 8: Hit the Now you’re a pro! button. 
 
Step 9: Your new Trello board should look like this. See below. 
 
Step 10: Click on the Invite button to invite your classmates to join you. 
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Step 11: Enter the email address of a classmate to invite them to join you on Trello. 
 
 
Step 12: Your classmate should receive a message that looks like this. See below. 
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Step 13: When your classmate joins you on the board, you can collaborate on the cards by adding 
comments and content. See below. 
 
Step 14: You can then click on specific cards on the Trello board to contribute ideas and 
suggestions.  
 
Step 15: You can rearrange the cards in any order that you want by clicking and dragging the 
cards on the board. 
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Handout #5: Effective vs. Ineffective Introductions, Thesis Statements and Conclusions 
Instructions: For each example of Introductions, Thesis Statements, and Conclusions, indicate if 
you think it’s effective or ineffective by placing a check mark underneath next to the answer of 
your choice. Explain why you came to this conclusion in the space provided below each 
question. 
  
Effective ________ 
Ineffective___________ 
Why? 
 
 
 
 
 
 
Effective _________ 
Ineffective ________ 
Why? 
 
 
 
 
 
 
Ever since I was a child, I have always dreamed of travelling abroad to faraway places. 
However, this has been a struggle for me since I faced a medical crisis called cancer. Cancer 
affects 1 in 2 men and 1 in 3 women in their lifetime, according to the American Cancer 
Society. 
I’m going to talk about pollution in the water in Iowa. I think it’s a problem. 
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Effective _________ 
Ineffective ________ 
Why? 
 
 
 
 
 
Effective _________ 
Ineffective _______ 
Why?  
 
 
 
 
 
 
 
 
 
 
 
 
 
Smoking is dangerous to people’s health and the environment. 
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Handout #6: Research Tips and Situations: What Happens? 
Instructions: 
You are to conduct an online search for information regarding a topic of personal interest to you. 
You need to search for information using the following five tips and situations listed below. 
Under each tip or situation, write down what you discovered as a result of taking that specific 
action. 
 
1. What occurs when you put quotation marks (“  ”) around your search term? 
 
 
 
2. Deliberately misspelling the term you are looking for results in what outcome?  
 
 
 
3. What is the effect when you decide to use a different search engine? (e.g. using Google 
Chrome instead of Firefox?) 
 
 
 
4. What is the result if you use a voice recognition system? (e.g. using your smartphone) 
 
 
 
Example: 
1. What happens when you put quotation marks (“  ”) around your search term? 
 
I could not find any information with the words “an octopus can escape from a tank.” 
I found general information about the octopus and what types of species can be found 
in the ocean, but nothing about escaping from a tank. I did see an article about an 
octopus escaping from an aquarium tank six years ago.  
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5. What is the effect of using more than one library database? (e.g. What do you find if you 
search EBSCO host and then switch to JSTOR?) 
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Handout #7: Sequential Language: Chili 
Analyze the following sample of text and draw a circle around the words or expressions that 
indicate a sequence. 
 
 Making homemade chili is just about one of the best cooking experiences I ever had with 
my dad growing up. Dad always said that one day he would share his secret recipe with me. As it 
turned out, it was very easy to make. If you want to make the chili, you will first need to buy 
ingredients. You will need to buy five cans of crushed tomatoes and two cans of tomato sauce. 
Next, you will need to buy two small cans of mushroom stems and pieces. The next thing you 
will need to buy is one pound of ground hamburger and one white onion. After this, you need to 
get some celery stalks and three cans of red kidney beans. Finally, you must buy a bottle of beer 
to dump in the chili as it’s simmering. 
 The next step is to combine all of the ingredients together in a very large pot. Be sure to 
drain the mushrooms before you put them in the mixture, or your chili will have too much liquid 
in it! Simmer the chili for two hours over medium heat until the celery is soft. Next, you need to 
brown the hamburger. When this has been cooked completely, add the meat into the chili. 
Finally, add the beer and three tablespoons of mild chili powder. It’s a super easy recipe! I hope 
you enjoy it as much as I do! 
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Handout #8: How to Create a Prezi 
Step 1: Create a Prezi account by going to https://prezi.com 
Step 2: Click on the Get Started button in the upper right corner of your screen. 
 
 
 
Step 3: Click on Log in in the upper right corner of your screen. Never mind the ads. 
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Step 4: Click on Sign up to the right of New to Prezi? 
 
 
Step 5: Click on Create from template. 
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Step 6: Choose a template for your presentation. 
 
 
 
Step 7: When you select a template, enter a title. Hit Continue. 
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Step 8: Click on Anyone on the web. 
 
 
 
Step 9: Begin entering text into the Prezi presentation. 
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Step 10: By clicking on the Zoom In or Zoom Out buttons above the entry bubbles on your 
presentation, you can navigate closer or farther to your information. 
 
 
 
Step 11: You can add other components to your presentation by zooming in and out of the topic 
boxes or bubbles, depending on the template of your presentation. 
 
Step 12: To change or add something in your presentation, click on the Insert tab in the toolbar at 
the top of the screen. 
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Step 13: To present your Prezi, click on the Present button in the upper right corner of your 
screen and select the action you want to take. 
 
 
 
Step 14: Prezi automatically saves your presentation if you exit the website. To access your 
presentation in the future, simple Log in again. 
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Handout #9: How to Create a PowerPoint Presentation 
Step 1:  Access the PowerPoint program and choose your template. 
 
Step 2: Hit the pink button that says, Create. 
 
 
Step 3: Enter a title into the title text box on the first slide. 
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Step 4: Hit New Slide on the toolbar to add more slides to your presentation. 
 
Step 5: Choose the layout of the rest of your slides. 
 
Step 6: Continue to add text as you like into your slides. 
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Step 7: Hit the Insert tab on the toolbar to add objects, such as pictures, charts, and other types of 
visuals. 
 
 
Step 8: To add more flair to your presentations by creating motion transitions between slides, 
click on the Transitions tab on the toolbar and click on the effect you want. Next, click on the 
Apply to All option found to the right under the View tab. Doing this will allow all your slides to 
display the same motion effect. 
 
Step 9: To present your PowerPoint, click on Slide Show on the toolbar and select From 
Beginning on the left. 
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Step 10: After your presentation, you can click on File in the upper left of the toolbar and click 
on Save As to name your presentation and save it for later. 
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Handout #10: Project Diary 
Name: __________________________________________ 
Date: ___________________________________________ 
Class Section: ____________________________________ 
 
1. What did you do this week to further your learning? Please indicate if you spoke about a 
topic in English to someone, wrote in English for an activity in school or outside of 
school, conducted research, created materials for school, observed and/or analyzed 
something. 
 
 
 
 
 
 
 
 
2. What did you learn at school this week? 
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1. List what kinds of language skills you learned this week: 
 
 
 
 
 
2. List what kinds of content you learned this week: 
 
 
 
 
 
3. List what types of skills you learned this week: 
 
 
 
 
 
 
 
Adapted from Beckett. G., & Slater, T. (2005). The project framework: A tool for language, 
content, and skills integration. ELT Journal, 59 (2), Oxford University Press. 
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Video Script for Video Demonstrating Speech Behavior 
You will deliver and record these two speeches in front of a video camera or other recording 
device. You will then upload it to the course LMS and present it to the students. You can have 
this sheet printed out for you to use as your “notes” during your mock speeches.  
 
The Negative Speech 
(Look up quickly at the students and then look down at your script. Do not take your eyes off the 
script).  
Good morning, everyone. Um…I’m going to talk about why it’s important to (lower your 
voice to a mumble) to budget every month.  
Um…(pause) It’s important to do this because if you don’t budget, um, you can forget how 
much you spend on stuff like, (Start swaying and look up at the ceiling for a few seconds) food 
each month and bills and things like that.  (Look up at the audience and pause for three 
seconds).   
Budgeting is really easy, because all you have to do is know what you make each month 
and how much you make, or sorry, have to pay people in bills also. (Continue swaying and 
run one of your hands through your hair. Continue looking down at the script as you speak.) 
When you spend, excuse me, budget your money and finances, you need to always be aware 
that you must, um… (Pause and put one of your hands in a pocket. If you are not wearing 
clothes with pockets, run your hand again through your hair.) always live within your means.  
(Crinkle your notes and look up quickly at the audience. Then, look down at your notes and 
don’t take your eyes off the paper.) 
My friend never budgets. So, that is an example of what can happen if you don’t budget 
your money. (Look at the audience briefly and sway.)  
He always spends his money on games and shoes to impress his friends. So, um…. (Run 
your hand through your hair again), he never has money to pay his rent or buy books for 
school.  
So, he always has to ask his father for help. So, if you budget your money, you should have 
what you need to pay your bills. You also won’t need to ask your parents for help. (Look up 
at the audience and look around the room. Continue to sway.)   (Mumble your words in the 
conclusion or speak very softly so that an audience would have trouble hearing you.)  
So, that’s all I have for today. I hope you can see why it’s so important to budget your 
money and not overspend. Thank you. 
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The Positive Speech  
(Stand tall and look at the audience. Be sure to smile)  
 
Good morning, everyone! How many of you have heard about something called, 
budgeting? Raise your hand. (Raise your hand in the air and wait for the audience to follow 
your action.) 
 
Good! Most people have heard of budgeting, but for a lot of people, this can be challenging. 
(Look at the audience and nod).  
 
What is budgeting? Well, (start to walk around your stage, or room where you are recording. 
Don’t walk out of the camera view and continue to engage the audience)  
 
Budgeting is when you plan for specific expenses each month and financial goals based on 
how much money you have. (Use one of your hands with your palm facing upwards and your 
fingers either together or slightly outstretched as you say this. This is to create a feeling in the 
audience that you are relaxed and confident.)  
 
So, what kinds of specific expenses are there? What should we be budgeting for? (Pause for 
a second and continue to look at the audience. Maybe tilt your head to one side for a moment. 
This is to motivate the audience to reflect on what you are saying.)  
 
Well, we all know that we have to pay rent each month, right? (Smile and nod your head 
slightly.)  
 
That’s a very important expense! (Widen your eyes as you say this to emphasize your point to 
the audience.)  
 
What else? How about food and utilities? You can’t study and do your homework if the 
lights don’t work in your apartment, right? (Smile broadly and shake your head. Show 
enthusiasm in your words.)  
 
Well, these are monthly expenses that we have to take care of. But, what about fun things 
like entertainment and eating out with friends? (Shrug your shoulders and keep looking at the 
audience. Look at individuals’ faces as you say this. You are building rapport with the audience.)  
 
These are important too. But, (pause) our monthly expenses are more important, right? 
Entertainment makes life fun, but we must pay for our rent, utilities, credit card payments, 
groceries, and gas in our cars. These are examples of what is truly important in our 
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finances. (Nod and look at the audience with your eyes wider. You are creating emphasis and 
connecting with the audience.) 
 
Well, budgeting can help. It’s so easy to start. (Smile.) 
 
You can start by writing down each of your monthly expenses and totaling them up. 
(Maybe you can make a circle in the air with one finger to mimic circling something on paper.) 
 
Then, you can subtract your total from the total amount of money you make each month. 
(Pause and continue to look at your audience.) 
 
Finally, ask yourself how much you have left over. Whatever, you have left over (pause) is 
what you can use to put into savings for fun with your friends, or if you have a lot, (Motion 
with your hand tilted in the air like you have a large object in your hand.) you have money to 
pay for something big like a vacation! (Smile and nod your head to show excitement.)  
 
With a little planning and understanding about budgeting, you can not only meet your 
obligations, but also achieve your dreams! Thank you! (Smile and look at the audience.) 
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APPENDIX A. MOHAN’S KNOWLEDGE FRAMEWORK (1986) 
Slater, T., & Beckett, G. (2019). Integrating language, content, technology, and skills 
development through project-based language learning: Blending frameworks for 
successful unit planning. MexTESOL Journal, 43 (1), 1-14. 
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APPENDIX B. THE PROJECT FRAMEWORK (PF) 
 
The Project Framework. Adapted from The Revised Project Framework by Beckett, G.H., & 
Slater, T. (2017, March). A synthesis of project-based language learning: Research-
based teaching ideas. Paper presented at TESOL2017, Seattle, Washington, USA. 
 
